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Abstract
This paper takes a deeper look into how children’s literacy development can be
supported at home. Specifically, the paper examines the use of home literacy bags that are
directed towards the students’ specific needs by exploring their family background and home
literacy environment. First, I explored the research on family perceptions of literacy, children’s
perceptions of literacy, home literacy practices, and home-school literacy partnerships in a
literature review. Next, I created a literacy-based curriculum consisting of ten home literacy
bags. This paper outlined a home-school literacy intervention in my future classroom. The
information was obtained from my junior and senior student teaching internship as well as
professional journal articles. I created home literacy bags in order for future teachers to use
with their students when working and focusing on phonemic awareness. The bags are designed
to fit each student's interests or needs in order to increase their literacy motivation and
engagement. My findings consisted of a greater understanding of the specific language needed
in order to properly connect with each student. While creating each home literacy bag, I found
that dense language was very prevalent and needed to be written in a way that the audience
would properly understand the message. This thesis provides ten home literacy bags focusing
on a variety of topics, including children’s books, backgrounds, and technology. Students are
impacted by the materials provided to them as well as their own environment.
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This work is dedicated to the 15 students with whom I have had the privilege of teaching and
working with during my Spring 2021 student teaching internship.
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Introduction
If you were to enter a typical classroom today and ask the lead teacher what the
foundation of the students’ development would be, you would more than likely be directed to
the book shelf. Rowe and Fain (2013) state that, “Storybook reading is one of the most widely
recommended ways to help young children learn about literacy (p. 402).” However, outside of
school, families perceive and take up literacy activities at home, such as storybook reading
which varies across cultures, social class and language. Rowe and Fain (2013) found that
historically, family literacy programs include supporting parents and caregivers in best
practices of reading aloud, story books, and engaging literacy activities. These programs are
one main way to support children and their literacy development. Hannon (2003) describes
them as, “Programs to teach literacy knowledge and make use of learner’s family relationships
and engagement in family literacy practices (p. 100).” Rowe and Fain (2013) found that
despite research showing the importance of home-based literacy practices and environment in
children’s future academic success, support for family literacy is uneven and varies by school
district, school and even teacher.
There is strong research around the different factors that may affect the home literacy
environment. Bergan and Zuijen (2016) shows that, “Children’s reading fluency correlated
with parental reading fluency, parental education level, fathers’ reading frequency, and the
number of books at home (p.152).” Rowe and Fain (2013) incorporated the research of
Krashen (2004) which stated that, “Research also demonstrates access to books is an important
predictor of students reading levels and scores (p. 402).” However, Travis (2019) states that,
“61% of low-income families have no books at all in their homes for their children (p. 1).”
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James and Kermani (2001) found that access to appropriate children’s books can be a problem
for some families when cost is a factor and especially when children’s home languages and
cultures differ from that of school.

Literature Review
Home literacy is impacted by parents’ perceptions of reading and their willingness to
participate in literacy activities. Home-school literacy practices, bridge gaps for children who
do not have as many opportunities to engage with literacy. This literature reviewed different
aspects of literacy and home literacy programs. First, I examined the research on family
perceptions of literacy specifically as related to their home culture, home language and socialeconomic status. Next, I examined the research on children’s interests including books,
background, and technology. Third, I examined the literature on how the home-literacy
environment is impacted by parents’ perception of reading and willingness to participate in
literacy activities. Finally, I examined the research on home-school literacy programs that has
worked to bridge the gaps for children in need. This review provides the background for this
thesis whose end goal is the creation of home literacy bags to elevate children’s literacy
development.
Family Perceptions of Literacy: Culture, language and social-economic status

Parental literacy practices and children reading interest has always been in question.
Researchers have looked into parents literacy practices and children's reading interests but they
have never looked at them in a cross-lagged experiment. Pezoa and Mendive (2018) examined
1874 children and their families attending 64 public urban schools in six low-income
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municipalities form the Chilean capital including a control group. Pezoa and Mendive (2018)
surveyed the parent perceptions of literacy at school and home, and found that, “Interventions
designed to improve the home literacy environment could be attained through improving
parents’ perceptions of children’s reading interest rather than seeking only to change parents’
practices directly (p. 284).” According to Pezoa and Mendive (2018), providing parents with
exemplars that show that young children can express an interest in books and reading, may
change their attitude towards providing a more literacy rich home environment (p. 293).” This
study could have been strengthened through observational and/or interview data collected on
families in the home rather than just gaining data from a survey. This information was used
when creating my home literacy bags. This concept allowed me to come fully prepared when
contributing to a child’s literacy development.
Literacy is also reliant upon the child’s language that is spoken in the home which is
important for early child literacy. Family literacy programs can increase literacy among
children. Anderson and Anderson (2019) took a deeper look into family literacy programs and
how they are used in bilingual families. A literature review was conducted in order to become
aware of the family literacy programs that were put in place in bilingual homes. When
conducting their meta-analysis, Anderson and Anderson (2019), “Included only studies which
measured growth in children’s language and literacy knowledge over the course of the
programs (p. 647).” Hope (2011), Quadros and Sarroub (2016), as well as Singh and Sylvia
(2015) pointed out that interest in bilingual family literacy programs has increased and
researchers have focused on other dimensions of the programs, besides growth in children’s
language and literacy. Throughout each study the results clearly showed that the family
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literacy programs increased children's abilities. In the Raising Early Achievement in Literacy
(REA) project in Sheffield, UK, Hirst et al (2010), “Point out that the post result indicates that
children in the programs had made statistically significant gains in comparison to the children
in the control group (p. 648).” During the meta-analysis Anderson and Anderson (2019) also
looked into the flame project. Shanahan and Mulhern (1995), “Provided instruction to parents
in Spanish and in addition to helping them learn English, also taught them how to support their
young children’s early literacy development (p. 649).” Anderson and Anderson (2019)
concluded that, “The family literacy program has a positive impact on children’s language and
literacy learning (p. 649).” This research could have been strengthened by adding more
descriptions for specific studies. This information was used while creating my home literacy
bags to use in my family literacy program.
Home life is something that impacts every human being. It is the foundation of what
every person becomes. Tatel-Suatengco and Florida (2018) took a deeper look into the home
life of three different Pilipino families and how they were able to incorporate family literacy.
This study was a qualitative case study that collected data by observation, in-depth interviews,
and participation. Tatel-Suatengco and Florida (2018) came up with a question that asked,
“Which aspects of their life impacts directly or indirectly related to their family history?
(p.334).” Tatel-Suatengco and Florida (2018) looked at three different families by observing
them in their homes as well as interviewing them. Tatel-Suantengeo and Florida (2018) stated
that, “Four main themes were found throughout the study: (1) language is a springboard for
family literacy, (2) home strength activities are the bedrock, (3) faith, values, family life and
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aspirations are driving forces in promoting family literacy, and (4) literacy experience at home
mirrors literacy taught and learned in school (p.335).” Tatel-Suatengco and Florida (2018)
found that literacy was used in homework, everyday chores, their faith and their activities
including storytelling and oral reading. The overall outcome of this study provided evidence
that families will always find ways to teach their children the best way possible even if they are
not provided with all of the materials. The research could have been strengthened by knowing
how the children felt about their learning experiences in school and how they differed from
their experiences at home. This information was used while creating the home literacy bags for
parent engagement.
Children’s Interests: Books, background and technology
Every student’s background and home literacy environment impacts their literacy
development. In today’s classroom, children are being exposed to digital content at elevated
rates. This overexposure may contribute to gaps within the students' learning that takes place in
the home environment. On average, infants younger than one year old are exposed 80 minutes
per day and toddlers two to three years old are being exposed two hours per day. Linebarger
and Vaala (2010) found that the overuse of digital content can affect the development of
sensory organs and reduce imagination. Wang and Lee (2018) looked into, “The influence of
digital content on mobile devices including flash animations, app books, and augmented reality
(AR) books on children’s reading interest and reading concentration for books (p. 1).” A group
of 32 three year olds were studied in order to collect data. Three-year olds were chosen
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because they were all in kindergarten and developing their reading skills. Wang and Lee
(2018) used four different ways of interacting with reading including; storybooks, flash
animation, AR books, and APP books. The process consisted of a pretest, interaction, and
posttest. The books were shown in two-day increments and the tests were able to show how the
children’s interest for reading changed. The results showed that only Flash animation showed a
significant change. The conclusion was that children that interacted with prototypes that
contained lower inactivity showed an increase in their concentration. This study could have
been strengthened through the specific pretest and posttest and exactly what each prototype
looked like. This information was used when creating my home literacy bag. It provided me
with a better understanding of issues surrounding children in schools today and what books and
activities will allow them learn the most efficiently.
While in school, children are provided with a plethora of books that the teacher has
chosen for them. Choosing diverse books for children has shown a positive influence on a
child’s social and emotional learning competencies. When choosing books for children,
teachers must take into account the fact that children should be able to identify themselves
throughout the book. The content must also have significant and value for the child in order for
learning to take place. Garces and Rhonda (2020) were able to select and evaluate diverse
books. The criteria for the study consisted of whether the author is an insider or outside of the
culture being represented in the narrative, if the story is engaging and contains authentic
language that is distinct to the cultural group, the believability of the characters, realistic and
accurate depiction of the setting and the theme of the story, and closer analysis of the plot,
theme, illustrations, and developmental appropriateness of the narrative. The booklist that was

6

created looked to further children’s social and emotional development. The five competencies
of Social and Emotional learning include: self-awareness, social-awareness, self-management,
relationship management, and responsible decision making. The experience looked at a team
of experienced teacher educators in Singapore in Early Childhood and Special Needs
Education. Each member was welcomed into international school libraries and was able to use
the criteria given to them to create a text set. The researchers were able to come up with a list
of books that encompassed social and emotional development. The research showed that
diverse SEL books are able to create a more culturally aware and socially and emotionally
sound generation. The results also provided evidence of how literacy bags are able to guide
discussion and scaffold understanding. This information was used when choosing books for
my students’ home literacy bags.
In today’s society technology has become very prevalent when finding books for
children. Technology can provide children with a differentiated learning style in order to
increase a child’s motivation, understanding, and independence. Even though there are many
positives that come with technology, parents are deeply concerned for their children’s
development dealing with literacy. Kucirkova and Flewitt (2020) looked into seven families
and their experience with digital content. The research was a multiple case study that consisted
of qualitative participant observations, interviews with parents and open-ended questionnaires,
and reflective notes and field notes. Kucirkova and Flewitt (2020) chose four award-winning
digital books that allowed mothers to interact with their children. The two questions addressed
in this article included, “What are parents’ beliefs and attitudes concerning children’s digital
book reading?” and “How can socio-material theory inform empirical research into parent-child
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reading of digital books (p.9)?” Kucirkova and Flewitt (2020) found that technology is always
increasing and parents often favor print books over digital content because they feel that digital
content is a lot of memorization and at a lower level. The evidence was categorized into three
parts: (1) trust/mistrust, (2) children’s dependence/agency, (3) nostalgia versus realism. Each
of these conclusions lead the researchers to realize that technology is not favored by parents.
The research could have been strengthened by providing evidence to understand the children
feelings the reading with digital content. This information was used in my thesis by allowing
me to gain a better understanding of parents and how much their background and attitude
affects a child. This information was used when putting together each home literacy bag.
It is important that everyone in a child’s life gets involved with the child’s literacy
program. Wilkins and Terlitsky (2015) shed some light on the different aspects of family
literacy and what they key components are. Wilkins and Terlitsky (2015) looked at connecting
with family and the different ways that a teacher will be able to promote this. A teacher may be
able to contact families, communicate on a regular basis by notes, phone calls, emails, home
visits, and weekly reports. The teacher may also communicate through pictures. Another
aspect of this article is the idea of working with families who are English Language
Learners(ELL). When working with ELL students that teacher must provide information to the
parent and student in order to bridge any gaps. The teacher must provide bilingual text as well
as include pictures. The teacher may also promote paired reading in order for each student to
gain as much understanding of the text. Literacy does not only promote development but
promotes an aspect of understanding and care from the parents. This article could have been
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strengthened through a description of where the information was taken from. This information
was used for my thesis when creating home literacy bags.
Literacy at Home: Environmental factors
The family environment and the parents fluency level can have a huge impact on
children and their reading fluency. Bergan and Zuijen (2016) looked at which variables
correlate with parental traits and which may foster child development. The study investigated
reading fluency in a sample of children and focused on decoding. Bergan and Zuijen (2016)
also looked into parents education and home literacy. The method of the study looked into the
Familial Influences on Literacy Abilities Project (FIOLA). The families were able to visit the
science museum in Amsterdam. The data was collected during school holidays over two years.
The data showed that children’s reading fluency correlated with parental reading fluency and,
parental education level, and father’s reading frequency. Children inherit from their parents a
genetic tendency for reading in the home environment. This will allow me to look deeper into
nature and nurture. This research could have been strengthened through examining a more
diverse group of children and families. This information was used when creating my home
literacy bags and trying to enhance the home literacy environment for families. The
information provided me with the tools in order to be aware of the families with whom I am
working with and their family culture.
Parental perception of literacy has a huge impact on the child’s home life. Sawyer and
Brook (2016) looked into low income African American and Latino mothers of families from
the United states. The question of this experiment was to look into the mothers’ beliefs and
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practices regarding language and literacy development. The study consisted of 20 mothers with
preschool aged children that were attending head start in an urban area. Ten of the mothers
were African American and ten mothers were Latino. The average mother was 26 years and
single. They had completed twelfth grade and had between one to six children. Each mother
was interviewed in her home for one to three hours. The questions focused on: (1) the mother's
role, (2) the mother's belief, and (3) the influence on language. In Sawyer and Brook’s (2016)
research study, “The data was analyzed qualitatively and 12 themes emerged: (1) educational
materials/toys, having books, going to the library, (2) engagement with books, (3) conventional
literacy, emergent literacy writing, (4) television, playing with others, conversations, using two
languages, participating in chores, 5. Coloring/drawing =, other pre-academic skills, (6)
engagement with books, (7) influence of Head Start teachers/personnel, influence of siblings,
(8) influence of family outside supports, (9) parent childhood experiences, parents reading
interest, parent temperament/ability, (10) child reading interest/temperament, (11) parent
commitment, parent engagement, and (12) family stressors (p. 348).” Sawyer and Brook
(2016) found that these certain mothers did not comprehend why these literacy practices were
important. They are mostly influenced by religious beliefs. The research could have been
strengthened by hearing from the children and how they felt. This information was used when
creating home literacy bags to be used in my future classroom.
Socio-economic factors may also be a factor when looking into the home environment
and a child’s literacy development. Carroll and Holliman (2018) presented the question,
“Whether literacy interest, home literacy environment, and socio-economic status make
independent contributions to emergent literacy skills (p. 150).” The method consisted of 55
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children split up into 25 males and 30 females all around the age of five. The students
completed a self-reported measure of literacy and three different literacy tasks. The first
measure was one that looked into socio-economic status. The “Family Information Survey”
was able to measure parent education and their occupation. The second measure looked into
the home literacy environment. The “Home Literacy Environment Questionnaire” measured
the child’s literacy activity in the home. The last measure looked at literacy interest. The
“Children’s Interest Measure” assessed children's literacy interest based on the environment
and the frequency of participation. Carroll and Holliman (2018) measured emergent literacy
through phonological sub scales of the Preschool and Primary Inventory of Phonological
Awareness. The data was collected between April and June of 2014. The results showed that
socio-economic and the home literacy environment made a significant contribution. Therefore,
when creating home literacy bags for the parents and children, this information reminded me to
look deeply into the home environments of our children.
Interactions between a parent and a child take place in the home environment.
Filkerson and Richards (2016) hypothesized that, “Language interactions would be higher
during book reading then during non-reading periods on the same day (p.93).” Filkerson and
Richards (2016) looked into Adult Word Count (AWC), Conversational Turns (CT), and Child
Vocalization (CV). The study consisted of 98 families who were able to return reading activity
logs. Each family volunteered and informed consent to the study. From the study, 62 families
were excluded, 34 indicated no book reading on that day, 11 did not indicate usable reading
time, and 17 indicated that some portion of the day was spent at daycare. Each family was
provided with audio recording devices, questionnaires, and instructions in the mail. The
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families started recording when the child woke up in the morning and shut it off after 16 hours.
Filkerson and Richards (2016) found that the hypothesis was correct and that parents and
families should be encouraged to read to their children in order to enhance adult word count
and conversational turns. This research could have been strengthened by adding the cultural
background of the families. This information reminded me to consider cultural background
when creating home literacy bags.
Home-School Literacy Partnerships
Family literacy can have a significant impact on young children’s progress in reading
and writing as well as the home literacy environment. Literacy has the ability to improve
reading skills, enrich family relations, increase parent empowerment, and improve home-school
partnerships. This study took place in England over four school terms. The study consisted of
27 families with children aged five to seven. Swain and Cara (2017) used a mixed method that
consisted of observing family literacy sessions, quantitative pre and post surveys on parents,
and qualitative pre and post telephone interviews. The results were categorized into four
categories: (1) family resources, (2) parental literacy behaviors and attitudes, (3) parental
beliefs and understandings, and (4) family literacy activities and practices. The evidence shows
that after being introduced to literacy programs, parents were able to make changes in their
home setting by creating an environment that mirrored the schools way of incorporating
literacy. Parents' attitude on the topic of reading also increased throughout the course. This
research could have been strengthened with the addition of the backgrounds of the families and
how the parents valued reading. This article highlights how to enhance home literacy bags
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through home literacy programs for parents. This information was used when creating the
home literacy bags.
One way to involve parents with their child’s literacy development is to provide them
with the information from each day’s learning goals. Bacigalupa (2015) suggests that the
ability to share photo collages of the day’s learning with families provides a better
understanding of specific activities for their children. Photo collages are a way to bridge the
gap between what children are learning in school and what they are learning at home. By
providing parents with tools to engage with their children, Bacigalupa (2015) was able to
enhance the children’s vocabulary in order to fully connect with their students. The research
was done by observation. Bacigalupa (2015) was able to take pictures of children throughout
the day and provide parents with evidence. This study took a deeper look into what impact
sending home photo collages has on a family. The study looked into all students and families
in one class. Bacigalupa (2015) used a system called “Daily Exploration” that allowed parents
to access photo collages. The researchers first asked permission of the parents and were able to
provide one photo collage every day. The photo collages were sent out through email but were
also printed and posted in the classroom for everyone to see. Bacigalupa (2015) was able to get
the parents involved with their children by giving parents the tools in order to ask their children
specific questions on what to ask their children on school participation. The photo collages
also provided the teachers with data to reflect on their students. Students are always
developing and this project provides photographic evidence. While reading this article I would
have liked to have been provided with the background of the students in order to understand
how they learned and participated in the class. This research could have been strengthened by
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examples of a conversation with the parent and child using the photo collage. I used this
information when creating my home literacy bags and developing the best way to allow the
parents to get involved.
Looking into my topic on family literacy, this prior research provided me with the
concept that parents do not always know what to ask their kids in order to fully connect
literature and literacy with them. Brand and Marchand (2013) found that the importance of
bridging the home-school gap impacts student’s phonological awareness as well as literacy. In
order to bridge this gap, Bran and Marchand (2013) created a research project that provided
teachers, parents, and students with open-ended activities. The study used surveys,
observation, and interviews. This research project looked into the importance of family literacy
and what the teachers may provide in order to prompt parents to participate. Brand and
Marchand (2013) first surveyed parents on the amount of time that they spent with their child,
availability that they had to engage with their child, and materials they had access to. They
sent home a letter describing the literacy bags, as well as the importance of the parents’ role of
working with their child to help them engage with the literacy bag. The letter contained an
invitation for two opportunities for parents to come in and interact with the students. Brand
and Marchand (2013) first went into the classroom and learned about the unit that the children
had been working on. They crafted a literacy bag on the topic of bears. “The literacy bag
contained: one copy of the book Bear Wants More, 7-inch stuffed bear, laminated letter to
parents, laminated checklist, one-multiple intelligence, theme-based literacy games with
instructions, a box of crayons, a home-school journal, and a parent survey (p. 165).” The
activities were open-ended in order to provide multiple opportunities for literacy connections
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and language rich outcomes. The activities included: a bear sticker walk, a draw-talk activity,
and beginning sound word toss. Shortly after the families had interacted with their literacy
bags they were asked to come into the classroom for a family literature circle festival where
they were able to participate and interact as well as share their experience with the literacy bags
Brand and Marchand (2013) found that the consensus from the parents and children was
positive and excited because they felt like they were helping their children learn. This research
could have been strengthened by knowing the backgrounds of the families that participated in
this project in order to gain a better understanding home life. This journal article allowed me to
fully understand the impact that literacy has on families. Not all families have the same
materials and opportunities at home, but if the teacher provides these families with literacy
tools, they will be more likely to engage. This information about families was used when
creating home literacy bags that the whole family will be able to use.
The importance of these literacy tools stems from the concept that reading is an
important aspect of language, vocabulary, and conceptual development. “Research also
demonstrates that access to books in school and public libraries is an important predictor of
students’ reading scores on the Nation’s reports card (NAEP)” (McQuillan, 1998; Krashen
2004). Rowe and Fain (2013) took a deeper look into the “Funds of Knowledge Approach”
whose goal is to alter the views of the working class by taking advantage of the families
strengths and resources. Throughout the study, Rowe and Fain (2013) were able to observe and
interview families in order to get a better understanding of their mindsets on literacy. The
study consisted of 13 urban pre-kindergarten students who attended public low-income schools.
The population contained 249 children; 48% African American, 35% Latino, 8% Middle
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Eastern, 7% European American, and 1% African. Each child was sent home a backpack that
consisted of an OWL book, supplementary book, CD recording in both languages spoken in the
home, CD player, family response journal, pencil/pen, translation of parent invitation, and an
inventory list. The parents were introduced to the idea of the family backpack at a parent
meeting. Each class contained five to six backpacks that were sent out in a rotation. After the
backpacks had been sent out the researchers were able to interview families as well as invite
children to write and talk about their home. The researchers found that by sending out books in
both languages the parents were more willing to read to their children. The journals that were
sent home also had open ended questions giving the parents and children the ability to answer
in their own style. This research would have been strengthened by sharing the open-ended
questions for future research. This information was used in my research when creating my
home literacy bags and considering the dual language learners that teachers serve.

Methods: Project Description
Introduction and Research Question
The purpose of this study is to understand the impact of different perceptions of
children’s literacy development through home literacy bags directed towards the students’
interests by exploring their specific needs. The home literacy environment is an important
indicator of a child’s language and literacy development. Swain and Cara (2017)
conceptualized, “The home literacy environment into four areas: family resources, parental
16

literacy behaviors and attitudes, parental beliefs and understandings, and family literacy
activities and practices (p. 431).” The research question for this study included:
1. What are the essential elements to consider in creating a home literacy bag?
Once determined, these essential elements were used to create ten home literacy bags. The
essential elements include:
•

The child’s academic strengths and challenges regarding literacy

•

The child’s home environment and culture

•

The child’s interests

•

The child’s needs regarding academics in literacy

Original Study and Roadblock
In this study, I had originally planned on assessing the parents’ perceptions of how
children's literacy and language development were affected by the home literacy environment
and family literacy programs. The original research questions included: (1) What type and how
frequently do literacy rich activities happen in the home environment of the target population?
(2) What perceptions do the parents have about the relationship between literacy learning and
play? And (3) Did the parent’s perceptions about literacy and play, type of literacy activities, or
frequency of literacy activities change after a literacy bag was sent home?
However, after a lengthy delay in gaining approval from the Institutional Review Board
(IRB), I pivoted to creating the actual literacy-based curriculum of ten home literacy bags.
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New Project Description
The literacy-based curriculum that is available in the appendix, was inspired by the
students with whom I had the privilege of working with during my spring 2021 student
teaching internship. My student teaching internship consisted of 15 children ranging from ages
five to six. While working with each student, I ascertained the unique interests of each child
and how these interests motivated their learning. I created a literacy-based curriculum, located
in the appendices, which consisted of ten individualized home literacy bags. Each literacy bag
focused on the unique interest and literacy needs of a specific child in my student teaching
internship class. Throughout my literacy-based curriculum, I was able to connect the child’s
specific interest to a theme as well as a literacy skill.

Results: Curriculum and Context
The literacy-based curriculum I created that is available in the appendices consists of
ten home literacy bags each with a theme pertaining to a literacy skill. The theme and skills
were chosen in correlation with the specific interest that the child exhibited. The first literacy
bag focuses on phonemic awareness, specifically decoding as well as rhyming. The activities
in this bag provide children with the opportunity to work on fine-motor skills. The theme of
this bag is based on the book, Pete the Cat. The second home literacy bag focuses on
phonological awareness, specifically phoneme manipulation as well as rhyming. The activities
in this bag provide children with the opportunity to work on fine-motor skills. The theme of
this bag is rocks. The third home literacy bag focuses on phonological awareness, specifically
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segmenting and blending. The activities in this bag provide children with the opportunity to
work on fine-motor skills. The theme of this bag is based on the book, The Very Hungry
Caterpillar. The fourth home literacy bag focuses on fluency, specifically letter-sound
correspondence as well as rhyming. The activities in this bag provide children with the
opportunity to work on fine-motor skills. The theme of this bag is trucks. The fifth home
literacy bag focuses on vocabulary, specifically morphemic elements and compound words.
The theme of this bag is butterflies. The sixth home literacy bag focuses on comprehension,
specifically sentence meaning. The activities in this bag provide children with the opportunity
to work on fine-motor skills. The theme of this bag is bugs. The seventh home literacy bag
focuses on phonological awareness, specifically syllables. The activities in this bag provide
children with the opportunity to work on fine-motor skills. The theme of this bag is dinosaurs.
The eighth home literacy bag focuses on phonological awareness, specifically alliteration. The
activities in this bag provide children with the opportunity to work on fine-motor skills. The
theme of this bag is monsters. The ninth home literacy bag focuses on phonemic awareness,
specifically onset and rime. The theme of this bag is animals. The tenth home literacy bag
focuses on phonemic awareness, specifically letter recognition. The activities in this bag
provide children with the opportunity to work on fine-motor skills. The theme of this bag is the
book Chicka Chicka Boom Boom.
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Literacy Curriculum Overview
Each home literacy bag consists of three components: (A) a titled theme, (B) the list of
skills and abilities reinforced in the literacy bag, and (C) the list of activities each child can
participate in.

Bag 1
A. Titled theme:
•

Pete the Cat

B. Skills and abilities reinforced in the home literacy bag:
•

Phonemic awareness

•

Decoding

•

Rhyming

•

Fine-motor skills

C. Activities in the home literacy bag:
•

Read Pete the Cat, I Love My White Shoes book with your child

•

Have your child name pictures in the Pete the Cat, I Love My White Shoes
book (this is called a picture walk)

•

Have your child make believe play with Pete the Cat figure and tie Pete the
Cat’s shoes

•

Have your child use Pete the Cat figure to find the picture and say the letter
sounds as you read Pete the Cat, I Love My White Shoes book again
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•

Have your child draw their favorite part of the Pete the Cat, I Love My White
Shoes book

•

Have your child match the foam letter to each beginning letter of the color
traced shoe

•

Have your child listen to the YouTube video of Pete the Cat, I Love My
White Shoes and find the right colored shoe cut outs as they are sung.
i. https://video.search.yahoo.com/search/video?fr=iphone&ei=UT
F8&p=pete+the+cat+i+love+my+white+shoes#id=51&vid=b1b1be
cbe760bdcfcc78213ac515a766&action=click

•

Have your child pull out one object at a time from the brown bag and name
the object. Ask your child to say the beginning letter and sound of each
object

•

Have your child draw pictures of words that rhyme with the word cat on the
paper with Pete the Cat at the center

Bag 2
A. Titled theme:
•

Rocks

B. Skills and abilities reinforced in the home literacy bag:
•

Phonological awareness

•

Phonemic manipulation
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•

Rhyming

•

Fine-motor skills

C. Activities in the home literacy bag:
•

Read A Rock Can Be… book with your child

•

Have your child name pictures in the A Rock Can Be… book (this is called a
picture walk)

•

Have your child use the 2 plain rocks to find and say the rhyming words as
you read A Rock Can Be…

•

Have your child draw their favorite thing that a rock can be in the A Rock
Can Be… book

•

Have you child go outside and find rocks to create their own thing that a
rock can be

•

Have your listen and move to the Phoneme manipulation song found on
YouTube
o

•

https://www.youtube.com/watch?v=ZodSmpI1xNk

Have you child use the rocks with letters to play a phoneme manipulation
game

•

Have your child use a dry erase board to write rhyming words

Bag 3
A. Titled theme:
•

The Very Hungry Caterpillar book

B. Skills and abilities reinforced in the literacy bag:
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•

Phonological awareness

•

Segmenting

•

Blending

•

Fine-motor skills

C. Activities in the home literacy bag:
•

Read The Very Hungry Caterpillar book with your child

•

Have your child name pictures in The Very Hungry Caterpillar book (this is
called a picture walk)

•

Have your child go to the kitchen to find their favorite food

•

Have your listen and move to the Segmenting snake song found on YouTube
o

•

https://www.youtube.com/watch?v=xIBjAWkPzNA

Have your child find and name the words in The Very Hungry Caterpillar
book. After your child has found the word they will use the stretch and
count method to segment and blend the word

•

Have your child segment and blend words from The Very Hungry
Caterpillar book in a game

•

Have your child segment words from the segmenting snake song using play
dough

Bag 4
A. Titled theme:
•

Trucks

B. Skills and abilities reinforced in the literacy bag:
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•

Fluency

•

Letter-sound correspondence

•

Rhyming

•

Fine-motor skills

C. Activities in the home literacy bag:
•

Read My Truck is Stuck book with your child

•

Have your child name pictures in the My Truck is Stuck book (this is called a
picture walk)

•

Have your child find and name the rhyming words in the My Truck is Stuck
book

•

Have your child play with the toy trucks and draw their favorite truck

•

Have your child listen and move to the Letter-correspondence song found on
YouTube
o

https://www.youtube.com/watch?v=qwOQvh_mJ4w

•

Have your child use a toy truck to play a letter-correspondence game

•

Have your child use wikki sticks to understand letter-correspondence

Bag 5
A. Titled Theme:
•

Butterflies

B. Skills and abilities reinforced in the home literacy bag:
•

Vocabulary
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•

Morphemes

•

Compound words

C. Activities in the home literacy bag:
•

Watch the Between the Lions: Butterfly video on YouTube
o

•

http://resourcesforearlylearning.org/parents/activity/997/

Have your child make believe play with the butterfly puppet and put together
the puzzle

•

Have your child use the butterfly puppet when watching the Between the
Lions: Butterfly YouTube video

•

Have your child draw a picture of a butterfly

•

Have your child listen and move to the Butterfly, ladybug and bumblebee
video found on YouTube

•

Have your child use the puzzle pieces to create compound words

•

Have your child play a compound matching game

•

Extra: Have your child read The Butterfly book to learn more about
butterflies

Bag 6
A. Titled theme:
•

Bugs

B. Skills and abilities reinforced in the home literacy bag:
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•

Comprehension

•

Sentence meaning

•

Fine-motor skills

C. Activities in the home literacy bag:
•

Read the Bugs! Bugs! Bugs! book with your child

•

Have your child name pictures in the Bugs! Bugs! Bugs! book (this is called
a picture walk)

•

Have your child play make believe with their bug puppet

•

Have your child use their bug puppets to find the pictures that match the
sentences in the Bugs! Bugs! Bugs! book

•

Have your child go outside and draw a picture of their favorite bug

•

Have your child create a picture out of play dough to match the sentence that
is given

•

Have your child act out the sentence that is given to them

Bag 7
A. Titled theme:
•

Dinosaurs

B. Skills and abilities reinforced in the home literacy bag:
•

Phonological awareness

•

Syllables

•

Fine-motor skills

C. Activities in the home literacy bag:
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•

Read the Stomp! Dinosaur, Stomp! book with your child

•

Have your child name pictures in the Stomp! Dinosaur, Stomp book (this is
called a picture walk)

•

Have your child play make believe with their dinosaur puppet

•

Have your listen and move to the Dinosaur Stomp song found on YouTube
o

•

https://www.youtube.com/watch?v=Imhi98dHa5w

Have you child play the play dough smash game with the names of the
dinosaurs from the Stomp! Dinosaur, Stomp! book

•

Have your child learn and say the Hickety Pickety Chant

•

Have your child play the syllable name board game

Bag 8
A. Titled Theme:
•

Monsters

B. Skills and abilities reinforced in the home literacy bag:
•

Phonological awareness

•

Alliteration

•

Fine-motor skills

C. Activities in the home literacy bag:
•

Read the Many Marvelous Monsters book with your child

•

Have your child name pictures in the Many Marvelous Monsters book (this
is called a picture walk)
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•

Have your child make believe play with their monster puppets

•

Have your child use the monster puppets to find alliterations in the Many
Marvelous Monsters book

•

Have your child talk about and draw about their talent in a talent show

•

Have your listen and move to the Alliteration song found on YouTube
o

•

https://www.youtube.com/watch?v=fuY9AELBhcY

Have you child find and cut out words in magazines to make an alliteration

Bag 9
A. Title theme:
•

Animals

B. Skills and abilities reinforced in the home literacy bag:
•

Phonemic awareness

•

Onset

•

Rime

C. Activities in the home literacy bag:
•

Read the Brown Bear, Brown Bear, What Do You See? book with your child

•

Have your child name pictures in the Brown Bear, Brown Bear, What Do
You See? book (this is called a picture walk)

•

Have your child listen to the YouTube video of animal sounds
o

https://www.youtube.com/watch?v=RyRwuV0SPzA
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•

Have your child draw a picture of their favorite animal and find the onset
and rime

•

Have your child match the onset and rime puzzle pieces together

•

Have you child find the magnetic letter of the onset and write the full word
out on a dry erase board

Bag 10
A. Titled Theme:
•

Chicka Chicka Boom Boom book

B. Skills and abilities reinforced in the home literacy bag:
•

Phonemic awareness

•

Letter recognition

•

Fine-motor skills

C. Activities in the home literacy bag:
•

Read the Chicka Chicka Boom Boom book with your child

•

Have your child name pull out the correct letters as they read through the book
Chicka Chicka Boom Boom

•

Have your child listen to the YouTube video of Letter Kickboxing
o

•

https://www.youtube.com/watch?v=yMeGvS0x0kM

Have your child draw a picture of their favorite toy and say all of the letters in
the word

•

Have your child match the picture to the correct letter that it starts with

29

•

Have your child make their name with play dough and say every letter that is in
their name

Discussion
Throughout my undergraduate thesis research, I have been able to gain a new
perspective of children’s literacy and the many factors that may affect it. While conducting my
undergraduate thesis, I have gone through my Spring 2021 student teaching internship. I have
gained insight from many articles as well as actual exposure to young children. Each
experience has lead me to create a literacy-based curriculum to encourage parents to become
even more involved with their children’s life. Throughout my research, I gained the idea that in
order to create a change, the parents’ perception must be changed not their practice. I have
found that all parents want for their children is the best. As an educator, I must be aware of this
in order to know how to properly encourage each parent that I encounter. Parents will always
teach their children what they know and in order to make sure that future generations are
gaining the proper knowledge, parents need to be inspired and instilled with the correct
practices that will lead to a successful future. Each parent and family is different and feels as
though they are doing what is best for their child. In order to properly implement a literacybased curriculum, parents need to be met halfway. The literacy-based curriculum that I have
created will provide parents with the knowledge to properly educate their children by also
adding their own style to it. This is important when it comes to parent-involvement because,
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every parent knows their child best. Each parent is different and as an educator I am always
finding new ways to keep and open-mind and listen to the fully story of each person’s life.

Limitations
Due to a delay in approval from the Institutional Review Board (IRB) my research
pivoted from obtaining data that would have given me insight on parental perspective in
literacy, to gaining insight directly from students in order to create a literacy-based curriculum.
In this study, I planned on assessing the parents’ perception of how children's literacy and
language development is affected by the home literacy environment and family literacy
programs. The literacy-based curriculum was inspired by the students that I had the privilege
of working with during my Spring 2021 student teaching internship. When going through the
IRB process, the decision to pivot came late in my project timeline and led me to a subsequent
project of a literacy-based curriculum creation. I hope to continue my original project during
graduate research in the future.

Next Steps and Conclusions
The finalized literacy-based curriculum that I have created is meant for parents who are
looking to strengthen literacy connections with their child. The home environment is the
foundation and building block for a child. However, families perceive and take up literacy
activities at home, such as storybook reading which varies across cultures, social class and
language. The literacy-based curriculum provides parents with a support system and
knowledge into the best practices of reading aloud, story books, and engaging in literacy
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activates. Literacy programs are the best was to support children and their literacy
development. Hannon (2003) describes them as, “Programs to teach literacy knowledge and
make use of learner’s family relationships and engagement in family literacy practices” (p.
100).” By providing parents with the correct tools, children will be positively impacted and
able to make gains.
1. My original research was to share these home literacy bags. The following steps can be
enacted with my future classroom.
(a) At the Meet the Teacher event, the teacher will introduce the bag and model how to
use with bag with a child. This will allow parents to become familiar with the bag alongside
the teacher.
(b) Children will be assessed through the curriculum with Words their Way, in order to
gain information on their academic standing.
(c) Children will be given a student survey (see student survey located in APPENDIX
B) in order for the teacher to gauge interests. The home literacy bags will be created with their
interests and needs in mind in order for the student to become fully engaged.
2. In order to gauge the parent interest and participation with each child’s literacy, the
parents will fill out a survey. (See Parent Survey 1 located in the APPENDIX C).
3. The home literacy Bags will be sent home with students with the intention that
families use the bags to engage with students at home. The bags will be provided to each child
at least once, maybe more depending on their need for the additional engagement. Each home
literacy bag will be sent with the intention of having one week to work on the bag. The bag
will be sent home on a Friday and expected to be returned the following Friday. This will
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provide the children and parents will a full week including the weekend. The bags vary in
makeup, depending on age of students, teacher, and literacy needs. The home literacy bags will
be assembled based on the information gathered from the Parent Survey 1 and the Child Survey
(located in the APPENDIX B & C). The home literacy bags will include texts and
manipulatives that will support the acquisition of literacy skills that will support each
participating student. Additionally, a one-page description of the manipulatives and how to use
them based on research-based best practices for the parents and children will be included.
When given new developmentally appropriate materials to interact with each week, families
can work on literacy skills while doing something natural and enjoyable. It is the hope that by
doing this, families will spend quality time together and promote a love for reading (Fernstrum,
2017).
4. After the home literacy bag has been returned, the families will complete the Parent
Survey 2 (located in the APPENDIX D) to ascertain the frequency, uses, and impact of the
home literacy bag.

Concluding remarks
Strong research around the different factors may affect the home literacy environment.
Bergan and Zujien (2016) showed that, “Children’s reading fluency correlated with parental
reading fluency and parental education level, and fathers’ reading frequency (p. 152).” Rowe
and Fain (2013) incorporated the research of Krashen (2004) which stated that, “Research also
demonstrates access to books is an important predictor of students reading levels and scores (p.
402).” However, Travis (2019) states that, “61% of low-income families have no books at all
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in their homes for their children (p. 1).” James and Kermani (2001) found that access to
appropriate children’s books can be a problem for some families when cost is a factor and
especially when children’s home languages and cultures differ from that of school. By
implementing a literacy-based curriculum, parents will be able to gain insight and have
exposure to the tools that will lead to their child’s success.
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APPENDIX A: Teacher Survey

1. Please tell me a little about ______ student? What is your perception of their behavior and
engagement/excitement about being at school and learning? What are the child’s strengths and
challenges?
2. With the Covid-19 restrictions, how involved have his/her parents been in school activities?
What opportunities has CFN offered parents to engage with their children with or about
school?
3. Have you created a unit around your students and their families? If yes, what did you learn
from it?
4.

How do you assess your students’ literacy levels? What tools are you currently using?

(Running Records, Phonological Awareness Assessments, Other?) What have the results been?
How do you communicate these results to the parents?
5.

Have you had the opportunity to speak with the parents about the literacy activities you

are doing in your classroom? From your perspective, what types of literacy activities do
your families engage in at home? Have you participated in any outreach to educate your
families about best practices for home literacy activities? If so, what have you learned about
the families perceptions of literacy?
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APPENDIX B: Student Survey

1. What do you most enjoy learning about in your class? What other things do you like to
do at school?
2. Do you enjoy reading books? What is your favorite book? Why do you like that book?
Are you a reader?
3. What is your favorite toy? Do you have a favorite TV show or movie?
4. When you are not at school, what kinds of things to you like to do/play?
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APPENDIX C: Parent Survey 1: Pre-Intervention

1. Does your family read together in your household?

If yes, often does your family read together?
Every day
Once a week
Once a month
Sometimes
Never

2. Do you read to your child throughout the day? If yes, how long do you read with
your child throughout the day?
1-5 minutes
5-10 minutes
15-20 minutes
30 minutes

3.

Do you read to your child before bed?
If yes, how often do you read to your child before bed?

Everyday
Once a week

37

Once a month
Sometimes
Never

4. Does your family spend time together and work on activities? If yes, how often
does your family do activities together?
Every day
Once a week
Once a month
Sometimes
Never

5. Were you read to as a child?
If yes, how often were you read to as a child?
Everyday
Once a week
Once a month
Sometimes
Never

6.

Do you own types of literacy in your house?
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If yes, check the boxes below that qualify.
1. Children’s books
2. Poems
3. Songs
4. Nursery Rhymes
5. Chants

7.How would you define literacy?

8. Do you feel that any of the list below contributes to your child’s literacy skills?
Book awareness and recognition
Print awareness
Alphabet knowledge
Phonemic awareness
Alphabetic principle
Phonics
Word recognition
Making meaning
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9. Do you feel that a specific time each week should be devoted to reading with your
child?

10. Do you feel like your child’s literacy development directly impacts their overall
development and success? (How do you feel about using the word success?)
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APPENDIX D: Parent Survey 2: Post-Intervention
1. How would you define literacy?

2. Do you feel that any of the list below contributes to your child’s literacy skills?
Book awareness and recognition
Print awareness
Alphabet knowledge
Phonemic awareness
Alphabetic principle
Phonics
Word recognition
Making meaning

3. Do you feel that a specific time each week should be devoted to reading with your
child?

4. Do you feel like your child’s literacy development directly impacts their overall
development and success? (How do you feel about using the word success?)
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APPENDIX E: Literacy Bag #1
Read the Book Pete the Cat, I Love My White Shoes

Goal: This activity will allow your child to listen to language by reading a book. The literacy
skill you are focusing on is phonemic awareness.

Activity: Read Pete the Cat, I Love My White Shoes book with your child.

What you need:
•

Pete the Cat, I Love My White Shoes book

What you do:
•
•

Find a quiet area where you and your child will be able to read without any distractions
(For example, turn off the television. and music, and put away your phone)
Tell your child, “We are going to read a book.”
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•
•
•
•
•
•

Have the Pete the Cat book pulled out of the literacy bag
Tell your child, “Today we are going to read the book Pete the Cat, I Love My White
Shoes.”
Read the book with your child sitting next to you
As you are reading point to each word
Stop on every page to allow your child to look at the pictures (this may take about 10 –
15 seconds)
Turn the page to continue reading the story until you reach the end

Name Pictures in the Pete the Cat, I Love My White Shoes Book

Goal: This activity will allow your child to play with language while speaking. The literacy skill
you are focusing on is phonemic awareness as well as decoding.

Activity: Have your child name pictures in the Pete the Cat, I Love My White Shoes book.

What you need:
•

Pete the Cat, I Love My White Shoes Book
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What you do:
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find pictures in the Pete the Cat, I Love My White
Shoes book.”
Open the book while sitting next to your child
Ask your child, “Can you find any pictures on this page?”
If your child is not able to find a picture, point to a picture and say the name of the
picture. For example, if you find a picture of Pete the Cat you would say, “Here is a
picture of a cat.”
Continue this process of naming pictures with your child until you have gotten to the
end of the book
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Examples of pictures your child may find include
*NOTE: The pictures in the list below are not the only pictures on each page. Your child
may point out other pictures. Keep in mind, this activity allows your child to be creative.
Every picture that your child finds shows that they are using their brain to work with the
book. Remember to always encourage your child in order to help them learn.
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o

Page 1-2: Pete the Cat and white shoes
Page 3-4: Pete the Cat, guitar, heart, and white shoes
Page 5-6: Pete the Cat, the sun, and strawberries
Page 7-8: Pete the Cat and red shoes
Page 9-10: Pete the Cat, a car and a guitar
Page 11-12: Pete the cat, a duck, the sun, and blueberries
Page 12-14: Pete the Cat and blue shoes
Page 15-16: Pete the Cat, raindrops, a duck, and an umbrella
Page 17-18: Pete the Cat, mud, a tractor, and a house
Page 19-20: Pete the Cat and brown shoes
Page 21-22: Pete the Cat, a tea cup, and music notes
Page 23-24: Pete the Cat, water, a bucket, and a flying bird
Page 25-26: Pete the Cat, water, white shoes, and a guitar
Page 27-28: Pete the Cat, wet shoes, tree, and house
Page 29-30: Pete the Cat, duck, tree, house, bus and clouds
Page 31: Pete the cat and a couch
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Make Believe Play and Tie Pete the Cat’s Shoes
Goal: This activity will allow your child to play with language while speaking to Pete the Cat.
The literacy skill you are focusing on is phonemic awareness. You will also be focusing on
fine motor skills when your child is tying Pete the Cat’s shoes.

Activity: Have your child make believe play with the Pete the Cat figure and tie Pete the Cat’s
shoes.

What you need:
•

Pete the Cat figure

•

Pete the Cat shoes (red, blue, brown, and white lace up shoes)

What you do:
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “You are going to play with your very own Pete the Cat today.”
Show your child the Pete the Cat figure as well as the shoes that lace up
Tell your child, “Pete the Cat would love to play with you. He told me that he needs
help tying all of his shoes.”
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•
•
•
•
•
•
•
•

Give your child the figure as well as the shoes and allow them to play with the figure.
If your child is not interested in playing with the Pete the Cat figure, say to your child,
“Do you remember the book that we read together about Pete the Cat?”
You may walk your child through the book again by bringing out the shoes and saying,
“First Pete the Cat had his white shoes and he said, I love my white shoes.”
After talking about the white shoes, have your child take the white shoe and practice
tying it
On the next page are step by step instructions to help your child to tie the shoe
If your child needs help, talk your child through the steps to tie the shoe
Continue to talk through the remaining colored shoes (red, blue, and brown)
After each color have them practice tying the colored shoe that was named
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Step by step list to tie your shoes

Here is a YouTube song to help your child tie their shoes
https://www.youtube.com/watch?v=jKlB5UCrUrU

https://www.youtube.com/watch?v=jKlB5UCrUrU
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Pete the Cat Figure Find Letter Sounds

Goal: This activity will allow your child to play with language while speaking. The literacy skill
you are focusing on is phonemic awareness as well decoding.
Activity: Have your child use Pete the Cat figure to find the picture and say the letter sounds
as you read Pete the Cat, I Love My White shoes again.
What you need:
•

Pete the Cat, I Love My White Shoes book

•

Pete the cat figure

What you do:
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find pictures in the Pete the Cat, I Love My White
Shoes book.”
Open the book while sitting next to your child
Use the list provided below to know what picture to ask your child to find
For example, open the book to pages 1-2 and ask your child, “Can you find the picture
of the cat?”
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•
•
•
•
•
•
•
•

If your child is not able to find the picture of the cat, point to the cat and say, “Here is a
picture of a cat.”
After your child can identify the picture, put Pete the Cat’s finger on the word cat and
ask your child, “What letter does this word start with?”
Repeat the letter after your child says it. For example, if your child says, “Cat starts
with the letter c” you say, “Yes, cat does start with the letter c.”
Ask your child to say the sound that the letter makes. For example, you would say
“What sound does the letter c make?”
Repeat the sound after your child says it. For example, if your child says, “C makes
the sound /c/,” you say, “Yes, the letter c does make the sound /c/.”
If your child cannot name the sound of the letter, you may say the correct sound. For
example, if your child does not know the sound of the letter c you may say, “The letter
c makes the sound /c/”
Continue this process of naming the letters and sounds for the rest of the word that you
and your child are working on
Use the list of word below to work through this activity

A list of items and page numbers
o
o
o
o

Page 1-2: Cat, /c/ /a/ /t/
Page 7-8: Red, /r/ /e/ /d/
Page 17-18: Mud /m/ /u/ /d/
Page 23-24: Wet, /w/ /e/ /t/

Draw Pete the Cat
Goal: This activity will allow your child to play with language during writing and drawing. The
literacy skill you are focusing on is phonemic awareness.
Activity: Have your child draw their favorite part of the Pete the Cat, I Love My White Shoes
book.
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What you need:
•

Paper

•

Markers

•

Pete the Cat Stickers

What you do:
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
After you and your child have read the story and your child has played with their Pete
the cat figure, ask them to draw a picture of their favorite part of the story
For example, you would say, “Tell me about your favorite part of the story.”
If your child cannot come up with their favorite part of the story give them an example
by telling them your favorite part of the story
For example, you might say, “My favorite part of the story was when Pete the cat was
stepping in mud and his shoes turned brown.”
After your child has come up with their favorite part of the story, ask them to draw a
picture of it on the paper with the markers
Once your child has finished drawing, show them the stickers that they can add to their
artwork
Ask your child to tell you about what they have drawn
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•
•

•
•

Once you have had a conversation with your child, write in your own words, a
description of what your child told you they drew
For example, if your child drew a picture of a cat in the mud, you would write, “This is a
picture of Pete the Cat stepping in mud. His shoes have turned brown because he
stepped in the mud.”
Display your child’s finished artwork somewhere around your house
Some places to put the art would include; a wall, the refrigerator, or the door to your
child’s room

Match Beginning Letters to Shoe Cut Outs
Goal: This activity will allow your child to play with language through a matching game. The
literacy skill you are focusing on is phonemic awareness and extended vocabulary.
Activity: Have your child match the foam letter to each beginning letter of the color traced
shoe.
What you need:
•

Red, white, blue, brown paper

•

B, R, and W foam letters

•

Markers
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•

Scissors

•

Pair of your child’s tennis shoes
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What you do:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Place your child’s shoes on each of the colored papers and trace both shoes with the
marker
Allow your child to cut out each of the shoes
Put together each pair of shoes that are the same color
Pick up each pair of shoes and ask you child, “What color are these shoes?”
Pull the foam letters B, R, and W from the bag
Go over each letter sound
For example, B says /b/, R says /r/, W says /w/
Ask your child to match the foam letter to the correct pair of shoes
For example, you would hold up a blue shoe and ask,” What letter does blue start
with?”
Repeat the letter after your child says it
For example, if your child says, “Blue starts with the letter b.” you would say, “Yes,
blue starts with the letter b.”
If you child does not say the correct letter you may ask them to try it again
For example, if you child says, “Blue starts with the letter R.” you would show them
the two other foam letters and say, “Good try, let’s try a different letter. “
Continue this matching activity with each of the colored shoes

Dance to Pete the Cat Song

Goal: This activity will allow your child to use music and movement to listen and play with
language. The literacy skill you are focusing on is phonemic awareness and extended
vocabulary.
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Activity: Have your child listen to the YouTube video of Pete the Cat, I Love My White Shoes
and find the right colored footprints as they are sung.
What you need:
•
•

Brown, white, red, and blue cut out shoes from the previous activity
Pete the cat YouTube video
o https://video.search.yahoo.com/search/video?fr=iphone&ei=UTF8&p=pete+the+cat+i+love+my+white+shoes#id=51&vid=b1b1becbe760bdc
fcc78213ac515a766&action=click

What you do:
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Place the colored shoes that your child has cut out on the ground
Tell your child, “We are going to listen to a song about Pete the Cat. We can dance to
the music.”
Tell your child, “When you hear the name of the color, step on the colored shoe that
matches what you hear in the song.”
Play the YouTube video
If your child cannot find the correct shoes, pause the video and say, “What color did
you just hear?”
Allow your child time to think and come up with a response
Once your child responds correctly, direct them to the shoes with the correct color
If your child is still struggling to respond with the correct color, say, “I just heard Pete
the cat say, he loved his ___ shoes. Can you find that color shoe?”
Play the whole video, dance and have fun with your child

See it Say it Game
Goal: This activity will allow your child to play with language through a hands-on game. The
literacy skill you are focusing on is phonemic awareness as well as extended vocabulary.
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Activity: Have your child pull out one object at a time from the brown bag and name the
object. Ask your child to say the beginning letter and sound of each object.
What you need:
•

Objects in a brown bag:
o Piece of red paper, piece of white paper, cat, berry, bucket, and book

What you do:
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to play a game.”
Have the brown bag with the objects pulled out on the table
Each object in the bag with reinforce the Pete the Cat, I Love My White Shoes story
Ask your child to pull out one thing inside of the bag
Have your child name the object that they pull out
If your child cannot come up with the name of the object tell your child the name of the
object
For example, if your child pulls out a blueberry and cannot name the object, you may
say, “This is a berry, just like the one Pete the cat stepped on in the story.”
Once you and your child have identified the object, ask your child, to tell you the
beginning sound and letter of each object
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•
•
•
•

•
•
•

For example, if your child pulls out a blueberry you will say, “What letter does the word
blueberry start with?” your child may say, “b”
Repeat the correct answer by saying, “Correct, the word blueberry starts with the letter
b.”
If you child cannot identify the beginning letter of the word, say to your child, “Blueberry
starts with the letter b.”
After you child has identified the correct beginning letter, ask your child, “What sound
does that letter make?”
If your child cannot come up with the correct sound you tell them the correct sound
For example, if you cannot say the sound of the letter b, you may say, “B say /b/”
Continue to have your child pull out each object in the bag one at a time and name the
object and its beginning letter and sound

Draw Rhyming Pictures
Goal: This activity will allow your child to play with language while writing/drawing and creating
rhymes. The literacy skill you are focusing on is producing rhyming words.
Activity: Using the paper with Pete the cat at the center, have your child draw things that
rhyme with the word cat.
What you need:
•

Paper with Pete the Cat at center

CAT
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•

Markers

What you do:
•
•
•
•
•
•
•

•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to play a rhyming/writing game.”
Have the paper with the Pete the Cat at the center
Ask your child, “Do you know what a rhyme is?”
If your child says, “yes” ask the child, “Can you tell me what rhymes with the word cat?”
If your child says, “No” remind your child that, “Words that rhyme sound the same at
the end. For example, cat and hat sound the same at the end.”
After your child understands what a rhyming word is, ask them to say three or four
words that rhyme with the word cat
o For example, hat, mat, sat, rat, fat, and bat
Repeat the words after the child says them
For example, if your child says, “hat” you would say, “yes, hat and cat rhyme”
Ask the child to draw pictures of the words that rhyme with cat on the paper with Pete
the cat at the center
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APPENDIX F: Literacy Bag #2

Read A Rock Can Be… Book

Goal: This activity will allow your child to listen to language by reading a book. The literacy
skill you are focusing on is phonological awareness.
Activity: Read A Rock Can Be… book with your child.

What you need:
•

A Rock Can Be… book

What you do:
•
•

Find a quiet area where you and your child will be able to read without any
distractions (For example, turn off the television and music, and put away your
phone)
Tell your child, “We are going to read a book.”
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•
•
•
•
•
•

Have A Rock Can Be… book pulled out of the literacy bag
Tell your child, “Today we are going to read the book A Rock Can Be….”
Read the book with your child sitting next to you
As you are reading point to each word
Stop on every page to allow your child to look at the pictures (this may take
about 10 – 15 seconds)
Turn the page to continue reading the story until you reach the end

Name Pictures in A Rock Can Be… Book

Goal: This activity will allow your child to play with language while speaking. The literacy skill
you are focusing on is phonological awareness as well as extended vocabulary.
Activity: Have you child point to the pictures in the A Rock Can Be… book.
What you need:
•

A Rock Can Be… book
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What you do:
•
•
•
•
•
•

Find a quiet area where you and your child will be able to read without any
distractions (For example, turn off the television and music, and put away your
phone)
Tell your child, “We are going to find pictures in the A Rock Can Be… book.”
Open the book while sitting next to your child
Ask your child, “Can you find any pictures on this page?”
If your child is not able to find a picture, point to a picture and say the name of
the picture. For example, if you find a picture of a rock you would say, “Here is
a picture of a rock.”
Continue this process of naming pictures with your child until you have gotten to
the end of the book
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Rock Rhyming Scavenger Hunt
Examples of pictures your child may find include
*NOTE: The pictures in the list below are not the only pictures on each page. Your child may point out other
pictures. Keep in mind, this activity allows your child to be creative. Every picture that your child finds shows that
they are using their brain to work with the book. Remember to always encourage your child in order to help them
learn.
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o

Page 1: Rocks, feet/toes, water
Page 2: A mountain, goats, clouds
Page 3: A fountain, water, people
Page 4: People and dinosaur
Page 5: Stepping stone, a tree, a fox, a butterfly
Page 6: A volcano and stars
Page 7: Rocks, the moon, stars
Page 8: People, lake, dock, a boat trees
Page 9: People and statues
Page 10: Children, numbers, chalk, and a sun
Page 11: Rock, metal, sparks/fire
Page 12: A cliff, birds, the ocean
Page 14: The moon, the earth cut open, clouds
Page 15: Sand dunes, people, camels
Page 16: The moon, people, bales of hay
Page 17:
Page 18-19: Chicken, wheat, house, bike, person, pumpkin
Page 20-21: Rock wall, houses, sail boats, bridges, light house
Page 22: hand, ring
Page 23: Eagle statue, houses
Page 24: Books, books case, book proper
Page 25: Sheep, rock wall, gate, houses, tree
Page 26-27: A sun, fish, water, clouds, flowers, the moon, a turtle, a butterfly

Goal: This activity will allow your child to play with language while reading and speaking. The
literacy skill you are focusing on is phonological awareness as well as rhyming.
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Activity: Have your child use the two plain rocks to find and say the rhyming words as you
read A Rock Can Be… book.
What you need:
•

A Rock Can Be… book

•

Two plain rocks

What to do:
•
•
•
•
•
•
•
•

•

Find a quiet area where you and your child will be able to read without any distractions
(For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find rhyming words in the A Rock Can Be… book.”
Ask your child, “Do you know what a rhyme is?”
If your child says, “Yes” ask the child, “Can you tell me what rhymes with word cat?”
If your child says, “No” remind your child that, “Words that rhyme sound the same at
the end. For example, cat and hat sound the same at the end.”
Open the book while sitting next to your child
Ask your child, “Can you find any rhyming words on this page?”
If your child is not able to find two rhyming words, place the first rock on one right word
and the second rock on the second rhyming word. For example, if you open the book
to page 4-5, you may place the first rock on bone and the second rock on stone, and
say, “The word bone rhymes with the word stone.”
Continue this process of naming pictures with your child until you have gotten to the
end of the book
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List of rhyming words and page numbers
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Page 1: Stone/Own
Page 2-3: Mountain/fountain
Page 4-5: Bone/stone
Page 6-7: Flower/glower
Page8-9: Skimmer/trimmer
Page 10-11: Marker/sparker
Page 12-13: Hand/grand
Page 14-15: Home/dome
Page 16-17: dune/moon
Page 18-19: Grinder/finder
Page 20-21: protector/connector
Page 22-23: Ring/wing
Page 24-25: Propper/stopper
Page 26-27: Sea/be

Draw Your Favorite Part of the Book
Goal: This activity will allow your child to play with language during writing and drawing. The
literacy skill you are focusing on is phonological awareness.
Activity: Have your child draw their favorite part of the A Rock Can Be… book.
What you need:
•

Paper
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•

Markers

•

Rock Stickers

What you do:
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to read without any distractions
(For example, turn off the television and music, and put away your phone)
After you and your child have read the story, ask them to draw a picture of their favorite
part of the story
For example, you would say, “Tell me about your favorite part of the story.”
If your child cannot come up with their favorite part of the story give them an example
by telling them your favorite part of the story
For example, you might say, “My favorite part of the story was when the rock was a
huge moon.”
After your child has come up with their favorite part of the story, ask them to draw a
picture of it on the paper with the markers
Once your child has finished drawing, show them the stickers that they can add to their
artwork
Ask your child to tell you about what they have drawn
Once you have had a conversation with your child, write in your own words, a
description of what your child told you they drew
For example, if your child drew a picture of a hand with a ring, you would write, “This is
a picture of a ring. The ring was a rock that was made into a ring.”
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•
•

Display your child’s finished artwork somewhere around your house
Some places to put the art would include: a wall, the refrigerator, or the door to your
child’s room

Create Rock Art
Goal: This activity will allow your child to play with language during an art activity. The
literacy skill you are focusing on is phonological awareness and extended vocabulary.
You will also be focusing on fine motor skills when our child is working with play dough.
Activity: Have your child go outside and find a couple different rocks. They will use
these rocks as well as play dough to create their own artwork of what they would like
their rock to be.
What you need:
•

Rocks you have collected (If you or your child was not able to find enough
rocks, a bag of rocks have been included)

•

Play dough

66

What you do:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Go outside with your child and find four to five rocks of different sizes that you child
likes
Come back inside and find a quiet area where you and your child will be able to do the
activity without any distractions (For example, turn off the television and music, and put
away your phone)
Tell your child, “Today we are going to make our very own rock art.”
Ask your child if they remember the A Rock Can Be… story
If they do not remember the story, pull out the book and flip through some of the pages
to jog their memory
Tell your child, “Just like rocks can be many different things in the story we are going to
take the rocks that we have collected and make them into something else.”
Ask your child, “Do you know what you would like to make your rock into?”
If your child cannot come up with anything tell them what you would make your rock
into
For example, you might say, “My favorite part of the story was when we saw the
beautiful ring.”
Proceed to take the play dough and make a ring by placing the rock in the middle
After your child has come up with an idea of what they would like to turn their rock into,
ask them to use the play dough and rocks to make their artwork
Once your child has finished making their art, ask your child to tell you about what they
have drawn
Display your child’s finished artwork somewhere around your house
Some places to put the art would include: a table, your dresser, or your night stand
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Dance to the Phoneme Manipulation
Goal: This activity will allow your child to use music and movement to listen and play with
language. The literacy skill you are focusing on is phoneme manipulation and extended
vocabulary.
Activity: Have your child dance and move to the phoneme manipulation song found on
YouTube.
What you need:
•

Phoneme Manipulation YouTube video
o https://www.youtube.com/watch?v=ZodSmpI1xNk

What you do:
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Sit down next to your child and go over the list of words that they will hear in the song
Tell your child, “We are going to listen to a song that has all of the new words in it. We
can dance to the music.”
Tell your child, “They are going to tell us what to say and how to dance so make sure
you are listening.”
Play the whole video, dance and have fun with your child
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List of words in the phoneme manipulation
song
o
o
o
o
o
o
o
o
o
o
o
o

hat
cat
pig
wig
bug
jug
box
socks
ring
king
mouse
house

Phoneme Manipulation Game
Goal: This activity will allow your child to play with language through a hands-on game. The
literacy skill you are focusing on is phoneme manipulation.
Activity: Have your child use the rocks with letters on them to create new words.
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What you need:
•

List of words

List of words
o
o
o
o
o

•

Hat and cat
Pig and wig
Bug and jug
Ring and king
Mouse and house

Rocks with letters on them

What you need:
•
•
•

•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to play a game.”
Tell your child that you are going to say and word and they will make the word with the
rocks with letters
For example, you would say, “Make the word cat.”
Allow your child to make the word cat
Repeat the word when they correctly make the word. For example, if your child makes
the word cat, you would say, “Yes, that is the word cat!”
If your child is not able to make the word cat make the word cat for them using the
rocks
After your child has made the word cat tell them to take away the c and put the letter h
in its place
Ask your child, “What word does this make?”
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•
•
•

•

If your child correctly answers the question repeat your child’s answer. For example, if
your child says hat you would say, “Yes, you have made the word hat.”
If your child cannot come up with the right word point to each letter and help them
sound out the word.
For example, you would point to the h and say, “H makes the sound /h/, a makes the
sound /a/ and t makes the sound /t/, now let’s put those sounds together, /h/ /a/ /t/,
hat.”
Continue this process with every word on the list

Dry Erase Board Activity
Goal: This activity will allow your child to play with language through a hands-on game. The
literacy skill you are focusing on is phoneme manipulation.
Activity: Have your child write new words on the dry erase board.
What you need:
•

Dry Erase Board and marker with eraser
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•

List of words
List of words
o
o
o
o
o

•

Hat and cat
Pig and wig
Bug and jug
Ring and king
Mouse and house

List of letters of the alphabet
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What you do:
•
•
•
•
•
•
•
•
•
•
•
•

•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to play a game.”
Tell your child that you are going to say and word and they will write the word on the
dry erase board
For example, you would say, “Write the word cat.”
Allow your child to write the word cat
Repeat the word when they correctly make the word. For example, if your child writes
the word cat, you would say, “Yes, that is the word cat!”
If your child is not able to write the word cat, bring out the alphabet list and say, “Cat is
spelled C A T.”
Show them the letter C A and T on the alphabet list and allow them to write the letters
on the dry erase board
After your child has written the word cat tell them to take away the c and put the letter h
in its place
Ask your child, “What word does this make?”
If your child correctly answers the question repeat your child’s answer. For example, if
your child says hat you would say, “Yes, you have made the word hat.”
If your child cannot come up with the right word point to each letter that they have
written and help them sound out the word. For example, you would point to the h and
say, “H makes the sound /h/, a makes the sound /a/ and t makes the sound /t/, now
let’s put those sounds together, /h/ /a/ /t/, hat.”
Continue this process with every word on the list
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APPENDIX G: Literacy Bag #3

Read The Very Hungry Caterpillar book
Goal: This activity will allow your child to listen to language by reading a book. The literacy
skill you are focusing on is phonological awareness.
Activity: Read The Very Hungry Caterpillar book with your child.
What you need:
•

The Very Hungry Caterpillar book

What you do:
•
•

Find a quiet area where you and your child will be able to read without any distractions
(For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to read a book.”
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•
•
•
•
•
•

Have The Very Hungry Caterpillar book pulled out of the literacy bag
Tell your child, “Today we are going to read the book The Very Hungry Caterpillar.”
Read the book with your child sitting next to you
As you are reading point to each word
Stop on every page to allow your child to look at the pictures (this may take about 10 –
15 seconds)
Turn the page to continue reading the story until you reach the end

Name Pictures in The Very Hungry Caterpillar book

Goal: This activity will allow your child to play with language while speaking. The literacy skill
you are focusing on is phonological awareness as well as extended vocabulary.
Activity: Have your child point to the pictures in The Very Hungry Caterpillar book.
What you need:
•

The Very Hungry Caterpillar book
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List of Pictures
*NOTE: The pictures in the list below are not the only pictures on each
page. Your child may point out other pictures. Keep in mind, this
activity allows your child to be creative. Every picture that your child
finds shows that they are using their brain to work with the book.
Remember to always encourage your child in order to help them learn.

Page 1: The moon, a leaf, an egg
Page 2: The sun, dirt, a caterpillar
Page 3: Apple
Page 4: Apple, caterpillar, two pears
Page 5: Two pears, a caterpillar, three plums
Page 6: Three plums, a caterpillar, four strawberries
Page 7: Four strawberries, a caterpillar, Five oranges
Page 8: Chocolate cake, ice-cream cone, pickle, Swiss
Cheese, salami
Page 9: Lollipop, cherry pie, sausage, cupcake, watermelon
Page 10: A Tree, a leaf, a caterpillar
Page 11: A caterpillar
Page 12: Cocoon
Page 13: Butterfly
What you do:

•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find pictures in The Very Hungry Caterpillar book.”
Open the book while sitting next to your child
Ask your child, “Can you find any pictures on this page?”
If your child is not able to find a picture, point to a picture and say the name of the
picture. For example, if you find a picture of a leaf you would say, “Here is a picture of
a leaf.”
Continue this process of naming pictures with your child until you have gotten to the
end of the book

77

Draw Your Favorite Food
Goal: This activity will allow your child to play with language during writing and drawing. The
literacy skill you are focusing on is phonological awareness as well as segmenting and
blending.
Activity: Have your child go to the kitchen and find their favorite food. Have your child draw
their favorite food.
What you need:
•

Paper

•

Markers
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What you do:
•
•
•

•
•
•
•
•
•
•
•
•
•

•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
After you and your child have read the story, explain to them that the caterpillar had a
lot of food but the healthy food is what helped him become a butterfly
For example, you would say, “When the very hungry caterpillar ate the fruits and leaf
he was able to become a butterfly, but when the butterfly ate all of that junk food he got
a stomach ache.”
Have a conversation with your child about healthy and unhealthy foods
During the conversation, ask your child, “What is your favorite food?”
After your child has talked about their favorite food go to the kitchen and try to find it
You may either take a picture of the food or bring the food over to the table where you
have been working
If your child cannot come up with their favorite food give them an example by telling
them your favorite food
For example, you might say, “My favorite food is a strawberry. Strawberries are sweet
and juicy.”
After your child has come up with their favorite food, ask them to draw a picture of it on
the paper with the markers
Ask your child to tell you about what they have drawn
Once you have had a conversation with your child, write in your own words, a
description of what your child told you they drew
For example, if your child drew a picture of a strawberry you would write, “This is a
picture of a strawberry. The strawberry is my favorite food because it is sweet and
juicy.”
Display your child’s finished artwork somewhere around your house
Some places to put the art would include: a wall, the refrigerator, or the door to your
child’s room
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Dance to Segmenting Snake Song
Goal: This activity will allow your child to use music and movement to listen and play with
language. The literacy skill you are focusing on is word segmentation, word blending, as well
as extended vocabulary.
Activity: Have your child dance and move to the Segmenting snake song found on YouTube.
What you need:
•

Segmenting snake YouTube video
o https://www.youtube.com/watch?v=xIBjAWkPzNA

•

Stretchy the segmenting snake figure

What you do:
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•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Sit down next to your child and go over the list of words that they will hear in the song
Tell your child today we are going to hear these words with Stretchy the word snake
Give your child the snake figure and let them play with the new figure for about two
minutes
Tell your child, “We are going to watch a video that has Stretchy the word snake and all
the new words we just learned.”
Play the YouTube video
Tell your child, “The video will be telling us the word so make sure you are listening.”
Play the whole video, dance and have fun with your child

List of words
•
•
•
•
•

Sun
Red
Jack
Nap
Log

The Very Hungry Caterpillar Word Hunt
Goal: This activity will allow your child to play with language while reading and speaking. The
literacy skill you are focusing on is phonological awareness as well as segmenting.
Activity: Have your child find and name words in The Very Hungry Caterpillar book. After
your child has found the word they will use the stretch and count method to segment and
blend the word.
What you need:
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•

The Very Hungry Caterpillar book

•

Stretchy the snake

What you do:
•
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find words in The Very Hungry Caterpillar book.”
Go over the list of words with your child in order to allow them to see each word before
they are asked to find it
Open the book while sitting next to your child
Ask your child to find a word using the list below
For example, you will open the book to the first page and say put Stretchy the snake on
the picture of the moon.”
Allow your child to place the snake on the correct picture
After your child has found the picture, tell your child, “Place Stretchy the snake on the
word moon.”
If they are not able to place the snake on the correct word, place the snake on the word
for them
After you and your child have found the word you will segment each word by stretching
and counting
For example, if you have told your child to find the word moon you would say, “Now we
are going to stretch and count. Stretching and counting is when we put up one finger
for every sound that we hear in the word. I am going to do it first and you can follow.”
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•
•
•
•

To stretch and count moon you would say, “/m/” and put up your thumb and keep your
thumb up, next you would say, “/oo/” and add your pointer finger, last you would say,
“/n/” and add your middle finger
After your child has said each sound on their hands, ask them to put the sounds
together to say the word
For example, if you are using the word moon you would say, “/m/ /oo/ /n/, m-oo-n,
moon
Continue this process of naming, segmenting and blending the words your child until
you have gotten to the end of the book
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List of words
*Note: There are vowel rules that you will need to use during this
activity. The word egg, sun, plum, and pop do not use any tricky vowel
rules.
1. When there are two vowels you use the sound of the first vowel
(when two vowels go walking the first one does the talking)
2. Silent E makes the vowel say its name
3. The double o sound is different for different words and, so each word
needs to be learned

•
•
•
•
•
•
•
•
•

Page 1: Moon, /m/ /oo/ /n/
Page 1: Egg, /e/ /g/
Page 2: Sun, /s/ /u/ n
Page 3: Food, /f/ /oo/ d
Page 5-6: Plum, /p/ /l/ /u/ /m/
Page 8: Cake, /c/ /a/ /k/ /e/
Page 8: Cone, /c/ /o/ /n/ /e/
Page 10: Leaf, /l/ /ea/ /f/
Page 11: Pop, /p/ /o/ /p/

The Very Hungry Caterpillar Game
Goal: This activity allows your child to play with language while speaking and playing a game.
The skill you are focusing on is segmenting and blending.
Activity: Have your child segment and blend the words from The Very Hungry Caterpillar
book.
What you need:
•

Segmenting caterpillar
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•

Magnetic letters
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•

List of words
List of words
*Note: There are vowel rules that you will need to use during this
activity. The word egg, sun, plum, and pop do not use any tricky
vowel rules.
1. When there are two vowels you use the sound of the first vowel
(when two vowels go walking the first one does the talking)
2. Silent E makes the vowel say its name
3. The double o sound is different for different words and, so each
word needs to be learned

•
•
•
•
•
•
•
•
•

Page 1: Moon, /m/ /oo/ /n/
Page 1: Egg, /e/ /g/
Page 2: Sun, /s/ /u/ n
Page 3: Food, /f/ /oo/ d
Page 5-6: Plum, /p/ /l/ /u/ /m/
Page 8: Cake, /c/ /a/ /k/ /e/
Page 8: Cone, /c/ /o/ /n/ /e/
Page 10: Leaf, /l/ /ea/ /f/
Page 11: Pop, /p/ /o/ /p/

What you do:
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to play a game.”
Tell your child, “I am going to put a paper in front of you and on that paper, will be a
picture of one of the words that we talked about in the word.”
Tell your child, “When you see the picture you will think of the word and tell me the
word. Next you will spell the word with the magnetic letters.”
For example, if the paper was a picture of the sun on it, you would say, “What is this a
picture of?”
Give your child about 10 seconds to answer
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•
•
•
•

•
•

•

If your child answers it correctly, repeat the word. For example, if your child says the
word sun, you would say, “Yes, that is a picture of the song.”
If your child cannot come up with the word, tell your child the word. For example, you
would say, “This is a picture of the sun.”
After your child has come up with the name of the picture ask them to spell the word
using the magnetic letters
If your child is not able to make the word, use the letters to show them how to make the
word. For example, If your child does not know what letters make the word sun, make
the word sun for them using the magnetic letters
If your child correctly answers the question repeat your child’s answer. For example, if
your child says sun you would say, “Yes, you have made the word sun.”
If your child cannot come up with the right word, point to each letter and help them
sound out the word. For example, you would point to the s and say, “S makes the
sound /s/, u makes the sound /u/ and n makes the sound /n/, now let’s put those
sounds together, /s/ /u/ /n/, sun”
Continue this process with every word on the list

Play dough Segmenting Game
Goal: This activity will allow your child to play with language by doing an activity. The skill you
are focusing on is segmenting and blending, as well as fine motor skills when working with the
play dough.
Activity: Have your child segment and blend words from the segmenting snake song using
play dough.
What you need:
•

Segmenting chart
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•

Play dough

•

List of words
List of words
•
•
•
•
•
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Sun
Red
Jack
Nap
Log

What you do:
• Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television. and music, and put away your phone)
• Tell your child, “We are going to play a game.”
• Tell your child, “I am going to put a paper in front that has a word that we learned in the
Stretchy the snake song. I am also going to put balls of play dough on the paper.”
• Tell your child, “When you see the word tell me the word.”
• For example, if the paper had the word red on it, you would say, “What is this word?”
• Give your child about 10 seconds to answer
• If your child answers it correctly, repeat the word. For example, if your child says the
word red, you would say, “Yes, that is the word red.”
• If your child cannot come up with the word, tell your child the word. For example, you
would say, “This is the word red.”
• After your child has said the word that is on the paper place balls of play dough
beneath every sound. For example, for red you would put a ball of play dough under
the r, the e, and the d
• Tell your child, “Say each sound and when you say a sound smash the play dough.”
• You may show them the first one if they do not understand the game
• If your child cannot come up with the right sounds, say the sounds for them while they
smash the play dough. For example, you would say, /r/ and your child will smash the
ball of play dough under the r, you would say, /e/ and your child will smash the ball of
play dough under the e, and you would say, /d/ and your child will smash the ball of
play dough under the d
• Continue this process with every word on the list
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APPENDIX H: Literacy Bag #4

Read the My Truck is Stuck book
Goal: This activity will allow your child to listen to language by reading a book. The literacy
skill you are focusing on is fluency.

Activity: Read the My Truck is Stuck book with your child.

What you need:
•

The My Truck is Stuck book

What you do:
•
•
•

Find a quiet area where you and your child will be able to read without any distractions
(For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to read a book.”
Have the My Truck is Stuck book pulled out of the literacy bag
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•
•
•
•
•

Tell your child, “Today we are going to read the book My Truck is Stuck.”
Read the book with your child sitting next to you
As you are reading point to each word
Stop on every page to allow your child to look at the pictures (this may take about 10 –
15 seconds)
Turn the page to continue reading the story until you reach the end

Name Pictures in the My Truck is Stuck book

Goal: This activity will allow your child to play with language while speaking. The literacy skill
you are focusing on is fluency as well
as extended vocabulary.

Activity: Have you child point to the pictures in the My Truck is Stuck book.

What you need:
•

The My Truck is Stuck book
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What you do:
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without
any distractions (For example, turn off the television and music, and put away
your phone)
Tell your child, “We are going to find pictures in the My Truck is Stuck book.”
Open the book while sitting next to your child
Ask your child, “Can you find any pictures on this page?”
If your child is not able to find a picture, point to a picture and say the name of
the picture. For example, if you find a picture of a truck you would say, “Here is
a picture of a truck.”
Continue this process of naming pictures with your child until you have gotten to
the end of the book
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List of pictures and page numbers
*NOTE: The pictures in the list below are not the only pictures on each page. Your child
may point out other pictures. Keep in mind, this activity allows your child to be creative.
Every picture that your child finds shows that they are using their brain to work with the
book. Remember to always encourage your child in order to help them learn.
•
•
•
•
•
•
•
•
•
•
•
•
•

•

Page 1-2: Red truck, groundhog, bones, trees, clouds
Page 3-4: Red truck, bones, dogs, groundhogs
Page 5-6: Green car, dogs, balloon
Page 7-8: Red truck, green car, groundhog, balloon, suitcases, clouds
Page 9-10: Van, dogs, trumpet
Page 11-12: Red truck, green car, groundhog, balloon, suitcases, clouds, van
Page 13-14: Red jeep, dogs, megaphone, kite, clouds, airplane
Page 15-16: Red truck, green car, groundhog, balloon, suitcases, clouds, van,
jeep, kite
Page 17-18: School bus, dogs, banner, balloons, trumpet, tuba, clouds,
telephone
stand
Page 19-20: Red truck, green car, groundhog, balloon, suitcases, clouds, van,
jeep, kite, school bus
Page 21-22: American flag, pool floaty, mechanic truck, dogs
Page 23-24: American flag, pool floaty, mechanic truck, dogs. red truck
Page 25-26: Red truck, green car, groundhog, balloon, suitcases, clouds, van,
jeep, kite, school bus, American flag, pool floaty, mechanic truck
cactus
Page 27: Groundhog, bones
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Rhyming Word Scavenger Hunt
Goal: This activity will allow your child to play with language while reading and speaking. The
literacy skill you are focusing on is fluency as well as rhyming.
Activity: Have your child point to say the rhyming words as you read My Truck is Stuck.
What you need:
•

The My Truck is Stuck book
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What to do:
•
•
•
•
•
•
•
•

•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television .and music, and put away your phone)
Tell your child, “We are going to find rhyming words in the My Truck is Stuck book.”
Ask your child, “Do you know what a rhyme is?”
If your child says, “yes” ask the child, “Can you tell me what rhymes with word cat?”
If your child says, “No” remind your child that, “Words that rhyme sound the same at
the end. For example, cat and hat sound the same at the end.”
Open the book while sitting next to your child
Ask your child, “Can you find any rhyming words on this page?”
If your child is not able to find two rhyming words, place one finger on one rhyming
word and another finger on the second rhyming word. For example, if you open the
book to page 1-2, you may place one finger on road and the second finger on load
“The word road rhymes with the word load.”
Continue this process of naming pictures with your child until you have gotten to the
end of the book
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List of rhyming words and page numbers
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Page 1-2: Load-road
Page 3-4: Truck-stuck
Page 5: Truck-stuck
Page 6: Car-far
Page 7: Truck-Stuck
Page 8: Roar-more
Page 9: Know-go, man-van
Page 10: Truck-stuck
Page 11: Tow-go
Page 12: Know-go. Jeep-steep
Page 13: Truck-stuck
Page 14: Tow-go
Page 15: Know-go, bus-fuss
Page 16: Truck-stuck
Page 17: Tow-go
Page 18: Panic-mechanic, way-say
Page 19: Truck-stuck
Page 20: Bus-fuss
Page 21-22: Road-load

Draw your Favorite Truck
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Goal: This activity will allow your child to play with language during writing and drawing. The
literacy skill you are focusing on is fluency.
Activity: Have your child play with their toy trucks and draw their favorite truck.
What you need:

•

Paper

•

Markers

•

Truck Stickers

What you do:
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
After you and your child has read the story, allow your child to play with allow of the toy
trucks for around 10 minutes
After your child has played with their toy trucks ask them to draw a picture of their
favorite truck
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•
•
•
•
•
•
•
•
•
•
•
•

For example, you would say, “Tell me about your favorite truck.”
If your child cannot come up with their favorite truck give them an example by telling
them your favorite truck
For example, you might say, “My favorite truck was the big red truck from the My Truck
is Stuck story. It is my favorite because it is big and had a lot of bones
After your child has come up with their favorite truck, ask them to draw a picture of it on
the paper with the markers
Once your child has finished drawing, show them the stickers that they can add to their
artwork
Ask your child to tell you about what they have drawn
Once you have had a conversation with your child, write in your own words, a
description of what your child told you they drew
For example, if your child drew a picture of a blue truck you would write, “This is picture
of a blue truck.. It is my favorite truck because it is blue and fast.”
After you have written the sentence read It to your child and have them read it back to
you
If they are struggling to read it back to you point to the word and help them sound it out
Display your child’s finished artwork somewhere around your house
Some places to put the art would include: a wall, the refrigerator, or the door to your
child’s room

Letter-Correspondence Song

Goal: This activity will allow your child to use music and movement to listen and play with
language. The literacy skill you are focusing on is letter- correspondence.
Activity: Have your child listen to the Letter-correspondence YouTube video and sing and
dance along with it.
What you need:
•

Letter-correspondence YouTube video
o https://www.youtube.com/watch?v=qwOQvh_mJ4w
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What you do:
•

•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to listen to a song about letters. We can dance to the
music.”
Tell your child, “When you hear the man say the sound of the letter, try to think as fast
as you can of letter he is talking about.”
Play the whole video, dance and have fun with your child

Truck Letter-Correspondence Game
Goal: This activity will allow your child to play with language through a game. The skill you
will be focusing on is letter-correspondence.
Activity: Have your child use the toy truck to play a letter-correspondence game.
What you need:
•

Toy dump truck

•

Bones with letters
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•

List of words
List of words
•
•
•
•
•
•

Car
Man
Go
Far
Van
Bus

What you do:
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•
•
•
•
•
•
•
•
•
•
•
•

•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Place all of the bones with the letters in the bed of the toy truck
Tell your child, “We are going to play a game.”
Tell your child, “I am going to put a paper down front of you. When you see the word,
say the name of the word out loud.”
For example, if the word was man, you would say, “What word is this?” Give your child
about 10 seconds to answer
If your child answers if correctly, repeat the word. For example, if your child says the
word man, you would say, “Yes, that is that is the word man.”
If your child cannot come up with the word, tell your child the word. For example, you
would say, “This word is man.”
After your child has come up with the word, take away the word and ask them to spell it
using the bones that are in the bed of your child’s truck
If your child is not able to make the word, use the letters to show them how to make the
word
For example, “If your child does not know what letters make the word man, make the
word sun for them using the bones
If your child correctly answers the question repeat your child’s answer. For example, if
your child says man you would say, “Yes, you have made the word man.”
If your child cannot come up with the right word, point to each letter and help them
sound out the word. For example, you would point to the m and say, “M makes the
sound /m/, a makes the sound /a/ and n makes the sound /n/, now let’s put those
sounds together, /m/ /a/ /n/, man.”
Continue this process with every word on the list

Wikki Sticks Letter-Correspondence Game
Goal: This activity will allow your child to play with language through a game. The skill you
will be focusing on is letter-correspondence as well as fine motor skills.
Activity: Have your child make the letter using a wikki stick.
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What you need:
•

Wikki sticks

•

List of words
List of words
•
•
•
•
•
•

•

Alphabet List

•

Dry Erase Board with marker and eraser
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Car
Man
Go
Far
Van
Bus

What you do:
•
•
•
•
•
•
•

•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to make letters today.”
Tell your child, “I am going to tell you a word and we are going to spell by making the
letters from these pipe cleaners.”
Tell the child the word and have them write down the letters on the dry erase board
For example, if the word was man, you would say, “The word is man.”
If you child is having a hard time spelling the word, stretch and count to sound out the
word with them
For example, if the word was man, you would say, “Lets sound it out, /m/” and put up
your thumb,
“/a/” and add your pointer finger, and “/n/” and add your middle finger
After you have sounded out the word allow your child to write it out
If they are still struggling use the alphabet chart to show them the letters
After your child has written the word have them make the letters out of the Wikki Sticks
When they have finished saying the word ask them one more time what word they
made
Continue this process with every word on the list
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APPENDIX I: Literacy Bag #5

Watch Between the Lions: Butterfly Video

Goal: This activity will allow your child to play with language while watching a video. The
literacy skill you are working on is vocabulary and compound words.
Activity: Have your child watch Between the Lions: Butterfly on YouTube.
What you need:
•

Between the Lions: Butterfly YouTube Video
o http://resourcesforearlylearning.org/parents/activity/997/

What you do:
•
•

•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “Today we are going to watch a video about the word butterfly. Butterfly
is a compound word which means that it has two words that are put together to make
one word.”
Tell your child, “When you hear the word butterfly put your arms out and flap your
wings like a butterfly.”
Play the YouTube video, get up with your child and flap your wings when they say
butterfly in order to encourage your child

Make Believe Play and Puzzle with Butterfly Puppet
Goal: This activity will allow your child to play with language while speaking to the butterfly.
The literacy skill you are focusing on is Vocabulary.
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Activity: Have your child make believe play with the butterfly puppet and complete the
butterfly puzzle.

What you need:
•

Butterfly puppet

•

Butterfly compound puzzle

What you do:
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “You are going to play with your very own butterfly today.”
Show your child the butterfly puppet as well as the butterfly compound puzzle
Tell your child, “The butterfly would love to play with you. He told me that he needs
help with his puzzle.”
Give your child the puppet as well as the puzzle and allow them to play with each
activity
If your child is not interested in playing with the butterfly puppet, say to your child, “Do
you remember the butterfly video that we watched together?”
You may show your child the video, it is okay to remind that butter and fly go together
to make the word butterfly
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Draw a butterfly
Goal: This activity will allow your child to play with language during writing and drawing. The
literacy skill you are focusing on is phonemic awareness.
Activity: Have your child draw a picture of their favorite butterfly.
What you need:
•

Paper

•

Markers
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•

Butterfly stickers

What you do:

•
•

•

•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
After you and your child have watched the video and played with the butterfly puppet,
go outside with your child and tell them, to look up at the sky and try to find a butterfly
(If you cannot find a butterfly outside, pictures of butterflies have been provided in the
literacy bag)
Tell your child to talk about butterflies and what they know about them
You may ask them, “Where have you seen a butterfly before?”, “What do you like
about butterflies?”, “What is your favorite color butterfly?”
After speaking about butterflies with you child you may encourage them to draw about
a time they saw a butterfly
During the time that they are drawing, speak with them about what they are drawing
and how it makes them feel
Display your child’s finished artwork somewhere around your house
Some places to put the art would include: a wall, the refrigerator, or the door to your
child’s room
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Watch the Butterfly, Ladybug, and Bumblebee Video

Goal: This activity will allow your child to use music and movement to listen and play with
language. The literacy skill you are focusing on is compound words and extended vocabulary.
Activity: Have your child dance and listen to the butterfly, ladybug, and bumblebee song
found on YouTube.
What you need:
•

Butterfly, ladybug, and bumblebee YouTube video
o https://www.youtube.com/watch?v=EgiQ6GliTrI

What you do:
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Sit down next to your child and go over the list of compounds words that they will hear
in the song
Tell your child, “We are going to listen to a song that has new words in it. We can
dance to the music.”
Play the whole video, dance and have fun with your child

List of compound words
•
•
•

Butterfly
Ladybug
Bumblebee

Compound Puzzles
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Goal: This activity will allow your child to play with language while putting together a puzzle.
The literacy skill you are focusing on is compound words and extended vocabulary.
Activity: Have your child complete the compound puzzles that go with the butterfly, ladybug,
and bumble YouTube video.
What you need:
• Compound puzzle pieces

What you do:
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to put together some puzzles today.”
Ask your child, “Do you remember the butterfly, ladybug, and bumblebee video that we
watched?”
If they are not able to remember show them the video again
Remind your child that the words in the video are compound words which is when two
words are put together to make one word
Tell your child, “Today we are going to put two words together to make a compound
word.”
Place the puzzle pieces on the table that you and your child are working on
Tell your child, “The first compound word that you are looking for is butterfly.”
Continue on this process with ladybug and bumblebee

Compound Matching Game
Goal: This activity will allow your child to play with language in a matching game. The skill
you are focusing on is compound words.
Activity: Have your child match each card to create a compound word.
What you need:
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•

Butterfly compound matching cards

What you do:
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “Today we are going to play a matching game.”
Bring out the butterfly cards and ask your child, “Do you remember what a compound
word is?”
If your child does not remember, remind them by saying, “A compound word is when
two words are put together to make one word.”
Tell your child that they will find matches to make compound words
Allow your child to work through all of the cards
If your child is struggling, look at the list of words that are provided in order to tell them
the words
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Compound Words Included

o
o
o
o
o
o
o
o
o
o
o
o

:

Football
Rainbow
Doghouse
Cupcake
Hotdog
sunflower
popcorn
toothbrush
pancake
butterfly
mailbox
ladybug

Read The Butterfly
Story
Goal: This activity will allow your child to listen to language by reading a book. The literacy
skill you are focusing on is vocabulary

Activity: Read The Butterfly book with your child.

What you need:
•

The Butterfly book
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What you do:
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to read without any distractions
(For example, turn off the T.V. and music, and put away your phone)
Tell your child, “We are going to read a book.”
Have The Butterfly book pulled out of the literacy bag
Tell your child, “Today we are going to read the book The Butterfly.”
Read the book with your child sitting next to you
As you are reading point to each word
Stop on every page to allow your child to look at the pictures (this may take about 10 –
15 seconds)
Turn the page to continue reading the story until you reach the end
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APPENDIX J: Literacy Bag #6

Read the Book Bugs! Bugs! Bugs!
Goal: This activity will allow your child to listen to language by reading a book. The literacy
skill you are focusing on is comprehension.

Activity: Read Bugs! Bugs! Bugs! book with your child.

What you need:
•

Bugs! Bugs! Bugs! book

What you do:
•
•
•
•
•
•

Find a quiet area where you and your child will be able to read without any distractions
(For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to read a book.”
Have the Bug! Bugs! Bugs! book pulled out of the literacy bag
Tell your child, “Today we are going to read the book Bugs! Bugs! Bugs!”
Read the book with your child sitting next to you
As you are reading point to each word
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•
•

Stop on every page to allow your child to look at the pictures (this may take about 10 –
15 seconds)
Turn the page to continue reading the story until you reach the end

Name Pictures and Match Them to the Sentences in the Bugs!
Bugs! Bugs! Book

Goal: This activity will allow your child to play with language while speaking. The literacy skill
you are focusing on is comprehension.

Activity: Have your child name pictures in the Bugs! Bugs! Bugs! story.
What you need:
•

Bugs! Bugs! Bugs! book
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What you do:
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find pictures in the Bugs! Bugs! Bugs! book.”
Open the book while sitting next to your child
Ask your child, “Can you find any pictures on this page?”
If your child is not able to find a picture, point to a picture and say the name of the
picture. For example, if you find a picture of a ladybug you would say, “Here is a
picture of a ladybug.”
Continue this process of naming pictures with your child until you have gotten to the
end of the book
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List of pictures and page numbers
*NOTE: The pictures in the list below are not the only pictures on each page.
Your child may point out other pictures. Keep in mind, this activity allows your
child to be creative. Every picture that your child finds shows that they are using
their brain to work with the book. Remember to always encourage your child in
order to help them learn.
•
•
•
•
•
•
•
•
•
•
•

Page 1-2: Flowers, dirt, ladybug, grasshopper
Page 3-4: Flowers, butterflies, leaves
Page 5-6: Ladybugs, leaves
Page 7-8: Leaves, spiders, flowers
Page 9-10: Flowers, grasshoppers, leaves
Page 11-12: Caterpillar
Page 13-14: Bumblebee, flowers, leaves
Page 15-16: Ants, flowers
Page 17-18: Roly-polies, flowers, leaves
Page 19-20: Ladybug, grasshopper, caterpillar, bumblebee, ants, rolypoly, feet, flowers, leaves,
Page 21-22: Ladybug, grasshopper, caterpillar, bumblebee, ants, rolypoly,

Make Believe with Bug Puppets
Goal: This activity will allow your child to play with language while speaking to the bug
puppets. The literacy skill you are focusing on is comprehension.

Activity: Have your child make believe play with the bug puppets.

What you need:
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•

Bug puppets

What you do:
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “You are going to play with your very own bugs today.”
Show your child the bug puppets
Tell your child, “The bugs told me they would love to play with you today.”
Give your child the puppets and allow them to play with the figure.
If your child is not interested in playing with the bug puppets, say to your child, “Do you
remember the book that we read together about all the different kinds of bugs?”
You may walk your child through the book again by bringing out the puppets and
saying, “The first bugs we saw were spotted ladybugs that went creeping by.”
After talking about the ladybug have your child find the ladybug puppet and play with it
Continue the process of playing with each bug
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Use the Bug Puppets to Find the Sentence that Matches the
Picture
Goal: This activity will allow your child to play with language while speaking. The literacy skill
you are focusing on is comprehension as well as sentence meaning.
Activity: Have your child use the bug puppets to find the picture and say the sentence that
matches the picture as you read the Bugs! Bugs! Bugs! book again.
What you need:
•

The Bugs! Bugs! Bugs! book

•

The bug puppets
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What you do:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find pictures in the Bugs! Bugs! Bugs! book.”
Open the book while sitting next to your child
Use the list provided below to know what picture to ask your child to find
For example, open the book to pages 3-4 and ask your child, “Can you find the picture
of the ladybug?”
If your child is not able to find the picture of the ladybug, point to the ladybug and say,
“Here is a picture of a ladybug.”
After your child can identify the picture, tell me to put the correct bug puppet on the
word ladybug
If your child places the puppet on the correct word, repeat the word your child places
their puppet on. For example, if your child places their puppet on the word ladybug you
would say, “Yes, that is the word ladybug”
Ask your child to put their puppet on the whole sentence
If you child is not able to run their finger across the whole sentence, ask them to if you
could use one of the puppets to show them what the sentence is
Use the puppet to drag your finger across the sentence
Run the puppet across the sentence for a second time and read out the sentence to
your child
Tell your child, “The sentence talks about the pictures on the paper.”
Continue this process of naming the pictures and pointing out the sentences for the
rest of the book
Use the list of words below to work through this activity
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List of Sentences
•
•
•
•
•
•
•
•

Page 3-4: Butterflies that flutter in the sky
Page 5-6: Ladybugs that go creeping by
Page 7-8: Friendly daddy long legs that never bite
Page 9-10: Grasshoppers hop, hop, hopping out of sigh
Page 11-12: A fuzzy caterpillar with tiny feet
Page 13-14: Bees buzzing by flowers that smell so sweet
Page 15-16: A long line of ants that work so much
Page 17-18: Roly-Poly bugs that curl up when I touch

Draw a bug
Goal: This activity will allow your child to play with language during writing and drawing. The
literacy skill you are focusing on is comprehension.
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Activity: Have your child go outside and find bugs. They will draw a picture of their favorite
bug.
What you need:
•

Magnifying Glass

•

Paper

•

Markers

•

Bug stickers
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What you do:
•
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
After you and your child have played with the bug puppets allow them to go outside
and use the magnifying glass to look for bugs
If your child is not able to find any bugs use the magnifying glass and try to look for
bugs (Bugs are very small and often hard for children to find)
You may also look through the book to go through all of the bugs again
Tell your child to talk about their favorite bug and what they love about
After speaking about bugs with your child you may encourage them to draw about their
favorite bug
During the time that they are drawing, speak with them about what they are drawing
and how it makes them feel
Ask your child what they have drawn and write it out
For example, if you child drew a picture of a ladybug you would write, “This is a picture
of a ladybug. It is my favorite bug because it is my favorite color and it can fly.”
Display your child’s finished artwork somewhere around your house
Some places to put the art would include; a wall, the refrigerator, or the door to your
child’s room
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Make Play dough Pictures
Goal: This activity will allow your child to play with language by making pictures with play
dough. The skill you are focusing on is comprehension as well as sentence meaning. Your
child will also be working with fine motor skills when playing with the play dough.
Activity: Have your child make pictures out of the play dough to match the sentence that is
given.
What you need:
•

List of Sentences
List of Sentences
•
•
•
•
•
•
•
•

Page 3-4: Butterflies that flutter in the sky
Page 5-6: Ladybugs that go creeping by
Page 7-8: Friendly daddy long legs that never bite
Page 9-10: Grasshoppers hop, hop, hopping out of sigh
Page 11-12: A fuzzy caterpillar with tiny feet
Page 13-14: Bees buzzing by flowers that smell so sweet
Page 15-16: A long line of ants that work so much
Page 17-18: Roly-Poly bugs that curl up when I touch
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•

Play dough

What you do:
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “Today you are going to get to play with play dough.”
Give you child the play dough
Allow them to play with the play dough for two minutes to discover their new toy
Tell your child, “I am going to say a sentence and you are going to create a picture of
the sentence.”
Go through the list of sentences and give your child about eight minutes for each
sentence
If your child is confused by the activity do the first sentence for them
For example, say the first sentence on the page, “Butterflies that go fluttering by.” and
make a butterfly flying with the play dough
Continue this process for every sentence

Act Out Sentences
Goal: This activity will allow your child to play with language while acting out sentences.
The skill you are focusing on is comprehension and sentence meaning.
Activity: Have your child act out the sentence that is given to them.
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What you need:
•

List of sentences

List of Sentences
•
•
•
•
•
•
•
•

Page 3-4: Butterflies that flutter in the sky
Page 5-6: Ladybugs that go creeping by
Page 7-8: Friendly daddy long legs that never bite
Page 9-10: Grasshoppers hop, hop, hopping out of sigh
Page 11-12: A fuzzy caterpillar with tiny feet
Page 13-14: Bees buzzing by flowers that smell so sweet
Page 15-16: A long line of ants that work so much
Page 17-18: Roly-Poly bugs that curl up when I touch

What you do:
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “Today you are going to play the game act out.”
Tell your child, “I am going to say a sentence and you are going to act it out with your
body.”
Go through the list of sentences and give your child about two minutes for each
sentence
If your child is confused by the activity do the first sentence for them
For example, say the first sentence on the page, “Butterflies that go fluttering by.” and
use your two arms to flap your wings as you run by them
Continue this process for every sentence
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APPENDIX K: Literacy Bag #7

Read the Book Stomp! Dinosaur, Stomp!

Goal: This activity will allow your child to listen to language by reading a book. The literacy
skill you are focusing on is phonological awareness.
Activity: Read the Stomp! Dinosaur, Stomp! book with your child.

What you need:
•

The Stomp! Dinosaur, Stomp! book

What you do:
•
•
•
•
•

Find a quiet area where you and your child will be able to read without any distractions
(For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to read a book.”
Have the Stomp! Dinosaur Stomp! book pulled out of the literacy bag
Tell your child, “Today we are going to read the book Stomp! Dinosaur, Stomp!”
Read the book with your child sitting next to you
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•
•
•

As you are reading point to each word
Stop on every page to allow your child to look at the pictures (this may take about 10 –
15 seconds)
Turn the page to continue reading the story until you reach the end

*Note: A YouTube video of the Stomp! Dinosaur Stomp! read aloud has been attached as a
guide on how to properly pronounce each dinosaurs name.
•

https://www.youtube.com/watch?v=ADqdWSJ6Dt0

Name Pictures in the Stomp! Dinosaur, Stomp! Book

Goal: This activity will allow your child to play with language while speaking. The literacy skill
you are focusing on is phonological awareness.

Activity: Have your child name pictures in the Stomp! Dinosaur, Stomp! book.

What you need:
•

Stomp! Dinosaur, Stomp! book
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What you do:
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find pictures in the Stomp! Dinosaur, Stomp! book.”
Open the book while sitting next to your child
Ask your child, “Can you find any pictures on this page?”
If your child is not able to find a picture, point to a picture and say the name of the
picture. For example, if you find a picture of a dinosaur you would say, “Here is a
picture of a dinosaur.” (Say the dinosaur’s name)
Continue this process of naming pictures with your child until you have gotten to the
end of the book
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List of pictures and page numbers
*NOTE: The pictures in the list below are not the only pictures on each page.
Your child may point out other pictures. Keep in mind, this activity allows your
child to be creative. Every picture that your child finds shows that they are
using their brain to work with the book. Remember to always encourage your
child in order to help them learn.

•
•
•
•
•
•
•
•
•
•
•
•

Page 1-2: Tyrannosaurs, trees, mountains, plants
Page 3-4: Diplodocus, plants, sand, mountains
Page 5-6: Pteranodon, trees, sand, plants, mountains, the sun, a fish
Page 7-8: Velociraptors, the moon, trees, lizard, plants
Page 9-10: Plesiosaurus, fish
Page 11-12: Ankylosaurus, mountains, plants, sand, Tyrannosaurs
Page 13-14: Brachiosaurus, trees, sand, mountains, the sun
Page 15-16: Triceratops, plants, mountains
Page 17-18: Iguanodon, trees, plants, leaves
Page 19-20: Oviraptor, trees, eggs, lizard
Page 21-22: Stegosaurus, trees, plants
Page 23-24: Tyrannosaurs, Diplodocus, Pteranodon, Velociraptors,
Plesiosaurus, Ankylosaurus, Brachiosaurus, Triceratops, Iguanodon,
Oviraptor, Stegosaurus, the moon, plants

Make Believe with Dinosaur Figures
Goal: This activity will allow your child to play with language while speaking to the dinosaur
figures. The literacy skill you are focusing on is Phonological awareness.

Activity: Have your child make believe play with the dinosaur figures.

What you need:
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•

Dinosaur figures

What you do:
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “You are going to play with your very own dinosaurs today.”
Show your child the dinosaur figures
Tell your child, “the dinosaurs told me they would love to play with you today.”
Give your child the dinosaur and allow them to play with the figure.
If your child is not interested in playing with the dinosaur figures, say to your child, “Do
you remember the book that we read together about all the different kind of
dinosaurs?”
You may walk your child through the book again by bringing out the figures and saying,
“The first dinosaur we saw was the Tyrannosaurus.”
After talking about the tyrannosaurs have you child find the tyrannosaurus and play
with it
Continue the process of playing with each dinosaur as you go through them in the book
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Dinosaur Stomp YouTube Song

Goal: This activity will allow your child to use music and movement to listen and play with
language. The literacy skill you are focusing on is syllables.
Activity: Have your child watch the Dinosaur Stomp YouTube video and sing and stomp along
with it.
What you need:
•

Dinosaur Stomp YouTube video
o https://www.youtube.com/watch?v=Imhi98dHa5w

What you do:
•

•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to listen to a song about Dinosaurs. We can dance to
the music.”
Tell your child, “When you hear the man say the names of the dinosaurs dance along
with the music.”
Play the whole video, dance and have fun with your child
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Play dough Syllable Smash
Goal: This activity will allow your child to play with language while using play dough. The skill
you will be focusing on Is syllables. Your child will also be focusing on fine motor skills when
playing with the play dough.
Activity: Have your child play the syllable smash game with the names of the dinosaurs from
the Stomp! Dinosaur, Stomp! book.
What you need:
•

Play dough smash chart

•

Play dough

•

List of dinosaurs
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List of dinosaurs and syllables
1. Tyrannosaurs (5 syllables)
2. Diplodocus (4 syllables)
3. Pteranodon (4 syllables)
4. Velociraptors (5 syllables)
5. Plesiosaurus (5 syllables)
6. Ankylosaurus (5 syllables)
7. Brachiosaurus (5 syllables)
8. Triceratops (4 syllables)
9. Iguanodon (4 syllables)
10. Oviraptor (4 syllables)
11. Stegosaurus (4 syllables)

What you do:

•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to play a game today.”
Tell your child, “I will say some words and you will repeat after me.”
Tell your child, “When you see the name of the dinosaur tell me the name.”
For example, if the paper had the word of the tyrannosaurus on it, you would say,
“What is this name?” Give your child about 10 seconds to answer
If your child answers it correctly, repeat the word. For example, if your child says the
word tyrannosaurus, you would say, “Yes, that is that is the word tyrannosaurus.”
If your child cannot come up with the word tell your child the word. For example, you
would say, “This is the word tyrannosaurus.”
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•

•
•

•
•
•

•
•

After your child has said the word that is on the paper place balls of play dough
beneath every syllable. For example, for tyrannosaurus you would put a ball of play
dough under the ty, ran, o, saur, us (five syllables)
Tell your child, “We are going to count the syllables. A syllable is the single sound in
the word.”
Give your child an example of syllables, for example you would say, “Dinosaur goes
like this, din” and clap, “O” and clap, “saur” and clap. “Dinosaur has three syllables in
it.”
Say each syllable and when you say a syllable smash the play dough.”
You may show them the first one if they still do not understand the game
If your child cannot come up with the right sounds, say the sounds for them while they
smash the play dough. For example, you would say, /ty/ and your child will smash the
ball of play dough under the ty, you would say, /ran/ and your child will smash the ball
of play dough under the rann, and you would say, /o/ and your child will smash the ball
of play dough under the o, you would say, /saur/ and your child will smash the ball of
play dough under the saur, you would say, /us/ and your child will smash the ball of
play dough under the us
After your child has smashed all of the balls of play dough ask them how many
syllables are in the room
Continue this process with every word on the list

Hickety Pickety Bumblebee Name Game
Goal: This activity will allow your child to play with language while learning and saying the
hickety pickety chant. The skill you will be focusing on is syllables.
Activity: Have your child learn and say the hickety pickety chant.
What you need:
•

Hickety PIckety chant
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•

Student name cards with pictures

What you do:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to say a chant.”
Say the chant in chunks
For example, you would say, “Hickety…pickety…bumblebee…can
you…say…your…name…for me.”
Allow your child to repeat you after every word
After they learn the chant say your name and clap out the syllables
You may also stomp out the syllables like a dinosaur
For example, if you name is Anna you would clap out, /a/ /na/
Tell your child, “It is your turn to say the chant and clap out your name.”
If your child cannot say the chant, say it for them and pause when it is their turn to say
their name
After they clap out their name, ask them how many syllables they have in their name
If they are confused remind them that syllables are the sounds that we said with the
claps
If your child answers correctly repeat them
For example, is your child’s name is Jackson and they say they have two syllables you
would say, “Yes, that is right your name has two syllables.”

135

Play Syllable Board Game
Goal: This activity will allow your child to play with language while learning and playing the
syllable board game. The skill you will be focusing on is syllables.
Activity: Have your child play the syllable name board game.
What you need:
•

Game board

•

Game pieces

•

Pictures of students and their name

What you do:
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to play a game.”
Ask your child, “Do you remember the hickety pickety chant that we learned?” Give
them a moment to answer
Go over the chant again with your name and your child’s name
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•

•
•

After going over the chant tell you child, “We are going to find the syllables for your
classmate’s names. When we clap out their name we are going to move our game
piece that many spaces.”
Say the first name to show them
Continue going through names until they have reached the end of the board
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APPENDIX L: Literacy Bag #8

Read the Book Many Marvelous Monsters

Goal: This activity will allow your child to listen to language by reading a book. The literacy skill you
are focusing on is phonological awareness as well as alliteration.

Activity: Read Many Marvelous Monsters book with your child.

What you need:

•

Many Marvelous Monsters book

What you do:
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•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to read without any distractions (For
example, turn off the television and music, and put away your phone)
Tell your child, “We are going to read a book.”
Have the Many Marvelous Monsters book pulled out of the literacy bag
Tell your child, “Today we are going to read the book Many Marvelous Monsters.”
Read the book with your child sitting next to you
As you are reading point to each word
Stop on every page to allow your child to look at the pictures (this may take about 10 – 15
seconds)
Turn the page to continue reading the story until you reach the end

Name Pictures in the Many Marvelous Monsters Book
Goal: This activity will allow your child to play with language while speaking. The literacy skill you are
focusing on is phonological awareness.

Activity: Have your child name pictures in the Many Marvelous Monsters book.
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What you need:

•

Many Marvelous Monsters Book

What you do:

•
•
•
•
•

•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find pictures in the Many Marvelous Monsters book.”
Open the book while sitting next to your child
Ask your child, “Can you find any pictures on this page?”
If your child is not able to find a picture, point to a picture and say the name of the
picture. For example, if you find a picture of a monster you would say, “Here is a picture of a
monster.”
Continue this process of naming pictures with your child until you have gotten to the end of
the book
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List of pictures and page numbers
*NOTE: The pictures in the list below are not the only pictures on
each page. Your child may point out other pictures. Keep in mind,
this activity allows your child to be creative. Every picture that your
child finds shows that they are using their brain to work with the
book. Remember to always encourage your child in order to help
them learn.

•
•
•
•
•
•
•

Page 1-2: Monsters, hat, microphone
Page 3-4: Monster, hat, mice
Page 5-6: Monster, puppets, hat
Page 7-8: Monster, umbrellas
Page 9-10: Slug, microphone, guitar
Page 11-12: Monster, lizard
Page 13-14: Monsters, hat, puppet
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Make Believe Play with Monster Puppets
Goal: This activity will allow your child to play with language while speaking to the monster puppets.
The literacy skill you are focusing on is Phonological awareness.

Activity: Have your child make believe play with the monster puppets.

What you need:

•

Monster puppets
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What you do:

•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “You are going to play with your very own monsters puppets today.”
Show your child the monster puppets
Tell your child, “The monsters puppets told me they would love to play with you today.”
Give your child the puppets and allow them to play with the puppets
If your child is not interested in playing with the monster puppets, say to your child, “Do you
remember the book that we read together about the monsters in the talent show?”
You may walk your child through the book again by bringing out the figures and saying, “The
first monster we saw had many mice
After talking about the monsters have you child find the monster and play with them
Continue the process of playing with each monster as you go through them in the book

Alliteration Scavenger Hunt
Goal: This activity will allow your child to play with language while reading and speaking. The literacy
skill you are focusing on is phonological awareness as well as alliteration.
Activity: Have your child use the colorful pieces to find and say the alliterations as you read the Many
Marvelous Monsters book.
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What you need:

•

The Many Marvelous Monsters book

•

Transparent colorful circles

•

List of alliterations
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Alliteration and page numbers
Page 1-2: Many marvelous monsters, terrific talent
Page 3-4: Marvin the Magnificent magically makes many
multicolored mice move!
Page 5-6: Puppet Pete proudly preforms puppet plays in a
pink pullover.
Page 7-8: Blue Betty the batty beast bravely balances her
beautiful umbrella.
Page 9-10: Swarly the squishy slug softly sings some silly
songs.
Page 11-12: Last, but not least. Little Louie lifts Larry the
large lizard!

What to do:

•
•
•
•
•

•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find alliterations in the Many Marvelous Monsters book.”
Ask your child, “Do you know what an alliteration is?”
If your child says, “yes” ask the child, “Can you tell me an alliteration?”
If your child says, “No” remind your child that, “An alliteration is when every word in the
sentence has the same first letter. For example, Many Marvelous Monsters all start with the
same letter, the letter m.”
Open the book while sitting next to your child
Ask your child, “Can you find all of the same beginning letters on this page?”
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•

•

If your child is not able to find the same beginning letters, place the colorful circles on all of the
same beginning first letters. For example, if you open the book to page 3-4, you may place the
circles on every m, and say, “Every word starts with the letter m, that is an alliteration.”
Continue this process of finding the alliterations with your child until you have gotten to the
end of the book

Draw Your Talent at the Talent Show
Goal: This activity will allow your child to play with language during writing and drawing. The literacy
skill you are focusing on is alliteration.
Activity: Have your child come up with an alliteration of their talent at the talent show.
What you need:

•

Paper
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•

Markers

What you do:

•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
After you and your child have read the story, and found all of the alliterations in the story
Have a conversation with your child about their name and a talent that starts with the same
letter of their name
For example, you would say, “Jack juggles jellybeans.”
If your child cannot come up with anything that starts with the letter of their name help them
come up with a talent.
After you and your child have come up with an alliteration that goes with your child’s name
tell your child to draw a picture of themselves at the talent show.
After your child has drawn their picture write out the alliteration that goes along with their
name and their talent.
Use the colored circles that you used on the scavenger hunt to find all of the same first letters
on their picture
Display your child’s finished artwork somewhere around your house
Some places to put the art would include; a wall, the refrigerator, or the door to your child’s
room
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Alliteration Tongue Twisters

Goal: This activity will allow your child to use tongue twisters and play with language. The literacy skill
you are focusing on is alliteration.

Activity: Have your child listen to the Alliteration YouTube video and say the tongue twisters.
What you need:

•

Alliteration YouTube video
o https://www.youtube.com/watch?v=fuY9AELBhcY

•

List of tongue twisters

List of tongue twisters

•
•
•

Shimmer and shine shimmy shine with their shiny
shoes
Rubble’s tummy really rumbles for red
raspberries
Penny plays ping pong at a party with her pals
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What you do:

•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the T.V. and music, and put away your phone)
Tell your child, “We are going to listen to and say tongue twisters that all start with the same
letter.”
Tell your child, “When you hear the tongue twister I will pause the video and we can try to say
it.”
Play the whole video, say the tongue twisters, and have fun with your child

Magazine Alliteration Scavenger Hunt
Goal: This activity will allow your child to play with language while going on a magazine scavenger
hunt. The skill you are focusing on is alliteration. You are also focusing on fine motor skills when your
child is cutting out pictures and words from the magazine.
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Activity: Have your child look for and cut out words from the magazine that all start with the same
letter.

What you need:

•

Magazines

•

Paper

•

Scissors
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•

Glue

What you do:

•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the T.V. and music, and put away your phone)
Have a conversation with your child about what letter their name starts with and ask them the
first letter of their name
Once you have spoken with your child about the first letter of their name, look through the
magazines in order to find objects or words that start with the first letter in their name.
If you are not able to find a lot of words that start with the first letter of your child’s name you
may choose a different letter
Once you have cut out the magazine pictures, glue them onto a blank piece of paper to create
a collage.
A collage is a piece of art work with many pictures attached closely together
When your child has finished asking them questions about their collage.
For example, you would say, “What is this picture?” “Does it start with the first letter of your
name?
Display your child’s finished artwork somewhere around your house
Some places to put the art would include; a wall, the refrigerator, or the door to your child’s
room
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APPENDIX M: Literacy Bag #9

Read the Book Brown Bear, Brown Bear, What Do You See?

Goal: This activity will allow your child to listen to language by reading a book. The literacy
skill you are focusing on is phonemic awareness.

Activity: Read Brown Bear, Brown Bear, What Do You See? book with your child.

What you need:
•

Brown Bear, Brown Bear, What Do You See? book.

What you do:
•

Find a quiet area where you and your child will be able to read without any distractions
(For example, turn off the television and music, and put away your phone)
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•
•
•
•
•
•
•

Tell your child, “We are going to read a book.”
Have the Brown Bear, Brown Bear, What Do You See? book pulled out of the literacy
bag
Tell your child, “Today we are going to read the book Brown Bear, Brown Bear, What
Do You See?”
Read the book with your child sitting next to you
As you are reading point to each word
Stop on every page to allow your child to look at the pictures (this may take about 10 –
15 seconds)
Turn the page to continue reading the story until you reach the end

Name Pictures in the Brown Bear, Brown Bear, What Do You
See?
Book

Goal: This activity will allow your child to play with language while speaking. The literacy skill
you are focusing on is phonemic awareness.
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Activity: Have your child name pictures in the Brown Bear, Brown Bear, What Do You See?
book.

What you need:
•

Brown Bear, Brown Bear, What Do You See? book

What you do:
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to find pictures in the Brown Bear, Brown Bear, What Do
You See? book.”
Open the book while sitting next to your child
Ask your child, “Can you find any pictures on this page?”
If your child is not able to find a picture, point to a picture and say the name of the
picture. For example, if you find a picture of a bear you would say, “Here is a picture of
a bear.”
Continue this process of naming pictures with your child until you have gotten to the
end of the book
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List of pictures and page numbers
*NOTE: The pictures in the list below are not the only pictures on each page. Your
child may point out other pictures. Keep in mind, this activity allows your child to be
creative. Every picture that your child finds shows that they are using their brain to
work with the book. Remember to always encourage your child in order to help
them learn.
•
•
•
•
•
•
•
•
•
•
•
•

Page 1-2: Brown bear
Page 3-4: Red bird
Page 5-6: Yellow duck
Page 7-8: Blue horse
Page 9-10: Green frog
Page 11-12: Purple cat
Page 13-14: White dog
Page 15-16: Black sheep
Page 17-18: Goldfish
Page 19-20: Teacher
Page 21-22: Children
Page 23-24: Brown bear, red, bird, yellow duck, blue horse, green frog,
purple cat, white dog, black sheep, goldfish, teacher, children

Onset and Rime Song
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Goal: This activity will allow your child to use music and movement to listen and play with
language. The literacy skill you are focusing on is onset and rime.
Activity: Have your child listen to the onset and rime YouTube video and sing and dance.

What you need:
•

Onset and Rime YouTube video
o https://www.youtube.com/watch?v=RyRwuV0SPzA

•

List of words
List of onset and rime
•
•
•
•
•
•
•
•

1. D - uck
2. Z - oo
3. C - ow
4. M - onkeys
5. Ch - ickens
6. Air - plane
7. Bl - ue
8. Cl - ap

What you do:
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to listen to a song about different sounds in words. We
can dance to the music.”
Tell your child, “When you hear the man say the sounds of the word repeat after him.”
Play the whole video, dance and have fun with your child
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Draw your Favorite Animal
Goal: This activity will allow your child to play with language during writing and drawing. The
literacy skill you are focusing on is onset and rime.
Activity: Have your child draw their favorite animal. They will find the onset and rime of the
name of the animal.
What you need:

•

Paper

•

Markers
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•

Animal stickers

What you do:
•
•
•
•
•
•

•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
After you and your child have read Brown Bear, Brown Bear, What Do You See? have
a conversation with your child about their favorite animal and why
If your child is not able to think of their favorite animal tell them what your favorite
animal is and why
For example, if your favorite animal is a whale you would say, “My favorite animal is a
whale because it is the biggest sea animal and it lives in my favorite place, the ocean.”
After your child has drawn their favorite animal write the name of the animal on another
sheet of paper
After you write out the name of the animal ask your child what the first part of the word
is. For example, for the word whale you would write out Wh – ale and have your kid
repeat it
After your child has read the onset and rime, have the put the whole word together
Display your child’s artwork around your house
Some places to put the art would include; a wall, the refrigerator, or the door to your
child’s room
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Onset and Rime Puzzles
Goal: This activity will allow your child to play with language while participating in a puzzle.
The literacy skill you are focusing on is onset and rime and extended vocabulary.
Activity: Have your child complete the compound puzzles that go with the Brown Bear, Brown
Bear, What Do You See? book.
What you need:
•

Onset and rime puzzle pieces

•

List of onset and rime from the Brown Bear, Brown Bear, What Do You See? book

List of onset and rime from Brown Bear, Brown Bear, What Do
You See?
•
•
•
•
•
•
•
•
•
•
•

1. B - ear
2. B - ird
3. D - uck
4. H - orse
5. F - rog
6. C - at
7. D - og
8. Sh - eep
9. G - oldfish
10. T - eacher
11. Ch - ildren

What you do:
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the televsion and music, and put away your phone)
Tell your child, “We are going to put together some puzzles today.”
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•
•
•
•
•
•
•

Ask your child, “Do you remember the book we read called Brown Bear, Brown Bear,
What Do You See??”
If they are not able to remember read through the book again
Remind your child that the words in the video have an onset and rime. The onset is
the first part of the word and the rime is the rest of the word
Tell your child, “Today we are going to put the sounds together to make words.”
Place the puzzle pieces on the table that you and your child are working on
Tell your child, “The first compound word that you are looking for is bear.”
Continue on this process with the list of words

Onset and Rime Scavenger Hunt
Goal: This activity will allow your child to play with language while playing a game. The skill
you are focusing on is onset and rime.
Activity: Have your child find the onset that goes with the rime you give them. After they
have made a word have them write the full word on a dry erase board.
What you need:
•

Magnetic Letters
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•

Cookie sheet

•

Rimes
List of onset and rimes
•
•
•
•
•
•
•
•

•

Dry erase board with marker and eraser
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1. D - uck
2. Z - oo
3. C - ow
4. M - onkeys
5. Ch - ickens
6. Air - plane
7. Bl - ue
8. Cl - ap

What you do:
•
•
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the televsion and music, and put away your phone)
Tell your child, “We are going to put find letters to make words today.”
Ask your child, “Do you remember the video we YouTube video we watched”
If they are not able to remember, watch the video again
Remind your child that the words in the video have an onset and rime. The onset is
the first part of the word and the rime is the rest of the word
Tell your child, “Today I am going to say the ending part of a word and you have to find
the first part.”
Read out the first rime for your child and tell them to find the first part or the onset
For example, you would say, “Find the beginning part for the ending ear.”
If your child does not know what to look for tell you child place the rime card down and
find the correct magnetic letter
For example, if you have the rime ear you but place it on the cookie sheet and place
the b in front of it to show your child the word bear
After your child has made the word tell them to write out the word on the dry erase
board
Continue on this process with the list of words
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APPENDIX N: Literacy Bag #10

Read the Book Chicka Chicka Boom Boom

Goal: This activity will allow your child to listen to language by reading a book. The literacy skill you
are focusing on is phonemic awareness.

Activity: Read the book Chicka Chicka Boom Boom book with your child.

What you need:

•

Chicka Chicka Boom Boom book

What you do:
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•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to read without any distractions (For
example, turn off the television and music, and put away your phone)
Tell your child, “We are going to read a book.”
Have the book Chicka Chicka Boom Boom book pulled out of the literacy bag
Tell your child, “Today we are going to read the book Chicka Chicka Boom Boom.”
Read the book with your child sitting next to you
As you are reading point to each word
Stop on every page to allow your child to look at the pictures (this may take about 10 – 15
seconds)
Turn the page to continue reading the story until you reach the end

Find Letters in Chicka Chicka Boom Boom
Goal: This activity will allow your child to play with language while speaking. The literacy skill you are
focusing on is phonemic awareness as well letter recognition.
Activity: Have your child use the magnetic letters in the sand as you read the book Chicka Chicka Boom
Boom again.
What you need:

•

Chicka Chika Boom Boom book
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•

Magnetic letters

•

Cookie sheet
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What you do:

•
•
•
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to the (find) letters in the Chicka Chicka Boom Boom book.”
Place the magnetic letters and cookie sheet in front of them
Allow them to play with the letters and cookie sheet for about two minutes
Open the book while sitting next to your child
Tell your child, “When I read the letters on the page, find them from the magnetic letters bag
and place them on the cookie sheet
Read the page and ask your child to find the letters that you just read out loud from their
magnetic letters and put it on the cookie sheet
For example, open the book to pages 1-2 and ask your child, “Can you find the three letters
that I just read?”
If your child is not able to find the letters find them and say the letters out lout
For example, if you find the letter A you would say, “Here is the letter A.”
If your child finds it tell them to say the letter and place it on the cookie sheet
If they say it correctly repeat them. For example, if they find the letter a and say the letter A
you would say, “Yes that is the letter A.”
Continue this process throughout the whole book
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Letter Kickboxing Song

Goal: This activity will allow your child to use music and movement to listen and play with
language. The literacy skill you are focusing on is letter recognition.
Activity: Have your child listen to the letter kickboxing YouTube video and sing and dance along with it.
What you need:

•

Letter Kickboxing YouTube video
o https://www.youtube.com/watch?v=yMeGvS0x0kM

What you do:
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•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “We are going to listen to a song about the letters in the alphabet. We can
dance to the music.”
Tell your child, “Follow along with what the lady is doing.”
Play the whole video, dance and have fun with your child

Draw your Favorite Toy
Goal: This activity will allow your child to play with language during writing and drawing. The literacy
skill you are focusing on is letter recognition.
Activity: Have your child draw their favorite animal. They will find the letters that make up the name
of their favorite toy.
What you need:
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•

Paper

•

Markers

What you do:

•
•
•
•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Have a conversation with your child about their favorite toy
Tell your child to go get their favorite toy and bring it back to the table that you are working on
After you and your child have read Brown Bear, Brown Bear, What Do You See? have a
conversation with your child about their favorite animal and why
If your child is not able to think of their favorite toy, tell them what your favorite toy was when
you were a kid
For example, if your favorite toy was a teddy bear you would say, “My favorite toy when I was
a kid was a teddy bear because she was always so nice and soft.”
After your child has drawn their favorite animal write the name of the animal on another sheet
of paper
After you write out the name of the animal ask your child to say each letter that is in the word
If your child is not able to come up with every letter help them by telling them the letter
You may also point to each letter to let them know which letter they are on
Display your child’s artwork around your house
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•

Some places to put the art would include; a wall, the refrigerator, or the door to your child’s
room

Letter Picture Match
Goal: This activity will allow your child to play with language in a matching game. The skill you are
focusing on is letter recognition.
Activity: Have your child match each picture to the correct beginning letter.
What you need:

•

Picture and letter matching cards
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What you do:

•
•
•
•
•

•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “Today we are going to play a matching game.”
Bring out the picture and letter matching cards and ask your child, tell your child, “You will
match the picture with the first letter that it starts with.”
If your child does not understand how to play the game show them the first one
Place all of the matching cards face side up. Find the picture of the alligator and say, “This is a
picture of an alligator.” Pick up the picture of the alligator. Then you will say, “The word
alligator starts with the letter a.” pick up the letter a and say, “This is the letter a.”
After you have picked up the matching cards place them together and move on to the next
letter
Allow your child to work through all of the cards
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Make your Name with Play dough
Goal: This activity will allow your child to play with language while making their name. The skill you
are focusing on is letter recognition. You will also be focusing on fine motor skills when working with
the play dough.
Activity: Have your child use the letter cutouts to make their name and say each letter in their name.
What you need:

•

Letter cutouts

•

Playdough
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What you do:

•
•
•
•
•
•
•
•

Find a quiet area where you and your child will be able to do the activity without any
distractions (For example, turn off the television and music, and put away your phone)
Tell your child, “Today we are going to use playdough to make your name
Give your child the play dough and allow them to play with it for around two minutes
Have your child use the letter cutouts to make their name out of play dough
After they have made their full name ask them to say each letter in their name
If your child is struggling, tell them the letter and repeat saying the letters in their name a
couple times until they can say each letter on their own
You may also have your child make other words and say each letter
A list of other words is provided below)

List of words to spell

•
•
•
•
•
•
•

Car
Red
Van
Sun
Log
Cat
Bat
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